
 

 

 

 

 

 

 

  

COMMUNICATION 

CONSIDERATIONS 
Sect ion 6  



 

 

 2 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

Consistent Use of Hearing 

Devices 

While it is important to use hearing aids consistently for all of the reasons listed 

below, it is also common to experience periods of resistance to hearing aid use, 

and therefore equally important to understand the reasons. Multiple reasons 

exist for children resisting hearing aids. Be open to these possibilities: Are the 

hearing aids working properly? Are the hearing aids causing discomfort? Has 

your child been to the audiologist lately – could their hearing have changed?   

If you have chosen for your child a primarily auditory mode of communication, 

using hearing aids, then read more about: 

Why your Child Needs to Wear Them After School, on the Weekends, During the 

Summer and All the Time… 

Reason #1: Getting Ready to Read 

Reason #2: Background Knowledge 

Reason #3: Changing the Brain 

Reason #4: It’s Easier on Your Child 

Reason #5: Children Get Messages from All Sources 

Reason #6: Building Friendship Skills 

For the remainder of this article, the term “hearing devices” is meant to 

represent both hearing aids and cochlear implants. 

Reason 1: Getting Ready to Read 

In children with typical hearing, about 80% of new words are learned by 

overhearing! 



 

 

 3 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

Children with hearing loss have a smaller listening bubble. This smaller bubble 

reduces the amount of language that your child will overhear. Without hearing 

devices, the listening bubble is much smaller. 

The Connection Between Hearing and Reading 

Can hearing loss affect reading skills? YES! There is a direct connection between 

listening and reading. The first skill in reading is being able to hear and then 

orally manipulate sounds in words (such as deleting, substituting, rhyming, and 

finding smaller words within larger ones). The next pre-reading skill is to apply a 

sound (e.g., the ‘b’ in book) to a particular letter. This skill is called sound-letter 

association. Other examples (which all rely on careful listening) include:  

➢ Knowing the difference between letters, words, and sentences. 

➢ Figuring out what a word is by sounding out the letters. 

➢ Blending two to four sounds into a word. 

➢ Changing the sound in a word to make a new or rhyming word. 

Why Do They Need to Wear Hearing Devices All the Time? 

It takes about 20,000 hours of listening before a child’s brain is ready to learn 

reading. In other words, a child needs consistent auditory input for 5–6 years 

before the brain is ready to make the connection between letters of the 

alphabet and the sound associated with them. 

When children do not have that consistent input for 5–6 years, they are less 

ready to read and learn with their peers. As a result, children who don’t wear 

hearing devices all the time are often not ready to read at the same time as their 

age peers. 

Five Things You Can Do to Promote Reading Readiness 

1. Help your child to listen all day, in the evenings, all weekend, and all 

summer with hearing devices. 

2. Help your child develop “text awareness” by pointing to words as well as 

pictures as you read books to your child. 
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3. Talk about sounds in words. Change a letter in a word to create a word that 

rhymes.  

4. List words that start with the same sound as your child’s name (phonemic 

awareness). 

5. Talk about synonyms and antonyms. 

          Adapted from: 

-Success for Kids with Hearing Loss  

  

Reason 2: Background Knowledge 

Children who do not wear hearing devices all the time may have little or no 

phonemic awareness, so hearing sounds within words can be a challenge. For 

those children, the words “good night” from their parents might be heard only 

as vowels if hearing devices aren’t worn. What does “oo ai” mean to you? The 

sounds missed by children with hearing loss affect the development of an 

accurate auditory memory. As a child, if your experience is that "oo ai" means 

something, when other letters are added "g__d n__ght" this may cause greater 

confusion.  

Ultimately, children with hearing loss miss out on a significant amount of 

auditory information, because of the smaller listening bubble. This background 

knowledge is readily available to children with typical hearing. With less 

background knowledge, children with hearing loss may not be able to fill in 

gaps when unfamiliar words or ideas appear on a printed page. When children 

don’t wear their hearing aids, the background information is even more limited. 

Adapted from: 

-Listening and Spoken Language Knowledge Center (AG Bell)  

 

 

http://successforkidswithhearingloss.com/
http://www.listeningandspokenlanguage.org/
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Reason 3: Changing the Brain 

Wearing hearing aids all the time is critical to change the brain. Why? 

Here is what we think happens: if you have high-pitch hearing loss, you won’t be 

able to hear high pitch sounds. The area of the brain that processes soft, high-

pitch sounds is not being used. So, the brain assigns this area a new task—

processing the middle pitches. 

Here’s an analogy: if you keep breaking your drinking glasses in the dishwasher, 

and they don’t get replaced, the empty space in your cupboard will soon 

become filled with other items—because there is room for them. 

When you get hearing devices, the high pitches become audible. But in essence, 

the sound may have nowhere to go. (We need to make room in the cupboard!) 

This may be why some children don’t like their hearing devices right away. The 

brain has to re-organize again, and “make some space” for the new high-pitch 

sounds that are coming in. 

The brain needs consistent sound to make these changes. If the hearing devices 

are not worn all the time, brain re-organization will not take place. And until 

these brain changes take place, the hearing devices will sound loud, noisy, and 

echoey. It’s easier to get used to the hearing devices when you wear them all the 

time. 

 Adapted from:  

-Hear Better in 60 Days: Keys to Success with Hearing Aids 

 

Reason 4: It’s Easier on the Child 

It’s actually easier on your child if you take the decision out of their hands. As a 

parent, you decide where your child goes to school, where they live, and so on. 

http://www.heara.ca/
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You make those decisions because you are the adult and you know what is best 

for your child. 

If you leave the decision about wearing hearing devices up to your child, they 

start to think: “Maybe hearing devices aren’t the best thing for me, because my 

dad doesn’t care if I wear them or not.”  “Maybe my mom doesn’t like my 

hearing devices either.” “Maybe this isn’t important because I can change their 

minds about it.” 

Hearing devices are easier to get used to when you wear them all the time. They 

are also easier to get used to when your parent says, “You should wear your 

hearing devices because it is important. I want what is best for you.” 

Reason 5: Children Get Messages from All Sources 

Parental feelings and emotions about hearing loss can be a huge factor in the 

development of your child’s self-image and how they feel about their abilities. If 

you are conflicted about your child’s hearing loss and unsure of how to react to 

it, your child can pick up on your feelings and internalize that there is something 

wrong with them; that they are not complete because they have to wear 

cochlear implants or hearing aids. When you encourage your child to wear their 

hearing devices, it sends the message that the hearing devices are a positive 

part of your child’s life. 

Reason 6: Building Friendship Skills 

Research shows that children who are bullied typically have inadequate social 

skills. “Well-developed listening skills are the basis of well-developed social 

skills, which is something that children with hearing loss need some extra 

practice with,” says Lois Heymann, director of the Steven and Shelly Einhorn 

Communication Center in New York City. 

Hearing loss can reduce the number of opportunities that children may have for 

learning social rules. They may not "overhear" their friends, families, and others 

discussing social rules and conflicts, and this creates a gap in knowledge. This is 
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why it is so important to consistently wear hearing devices. Children should 

practice taking turns in a conversation and asking questions about others; learn 

how to advocate for themselves when they have difficulties following 

conversations; and learn how to make “small talk” with others, such as 

complimenting them on what they are wearing or how they play a particular 

sport. 

  Adapted from: 

-Listening and Spoken Language Knowledge Center (AG Bell) 

 

 

http://www.listeningandspokenlanguage.org/


 

 

 8 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

How Can I  Keep Hearing 

Devices on my Chi ld?  

One of the most common challenges that parents face is how to keep hearing 

aids or cochlear implants securely fitted to their children’s ears. It is important to 

understand that there is no one solution that will work for all children. It may be 

necessary to try different options. 

Let’s talk about some of the reasons why it is challenging to keep hearing aids 

and cochlear implants on. (For the remainder of this article, the term “hearing 

devices” is meant to represent both hearing aids and cochlear implants.) 

1. Feelings of Guilt, Grief, and Loss 

When parents have difficulty accepting that their child is Deaf or Hard of 

Hearing, it can feel like an insurmountable challenge to find ways to encourage 

a child to wear hearing devices. Many parents will find excuses to limit the use 

of hearing devices. If you are struggling with guilt and grief, you are not alone. 

Many parents have felt this way. Contact Alberta Hands & Voices for support. 

2. Children Remove the Hearing Devices 

All children remove hearing devices at one 

time or another. It is normal and typical. 

Young children like to explore, and that 

includes exploring their hearing aids, cochlear 

implants, and ear molds! Starting at about 

the age of nine months, a baby may be 

enjoying his new ability to yank, pull, grab, 

and push. He may grab a hat off of his head, 

or work very hard to take his socks off. He 

may also start to enjoy pulling off his hearing devices (Look what I can do!). 

Infants spend a majority of their waking hours exploring. This includes their ears 

and their hearing devices. 

Keep hearing aid batteries 

out of reach of small 

children to prevent 

ingestion. Seek medical 

attention if a battery has 

been ingested as serious 

complications can occur. 
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When they get older, they like to know how things work. Your child may take off 

a hearing device to have a closer look at it. The child is not necessarily removing 

the hearing devices because he does not want to use them. He may be 

practicing the skill of removing everything on his body. 

The reasons for removing hearing devices at nine months are different than the 

reasons for a three-year-old. As some toddlers become more independent, the 

hearing devices can become a power struggle between the parents and the 

child. Preschoolers may also remove them as part of a power struggle, especially 

when having a temper tantrum. There is a fantastic resource from the “Children’s 

Hearing Aid Retention Project” by Anderson and Madell that describes what to 

expect with infants, toddlers, and preschoolers. The website (listed below) has 

printable brochures for families that explain what is happening at each stage of 

development and what to do about it. 

For older children (school-aged) who get hearing devices for the first time, a 

reason they may give for wanting to remove them is that they are “too noisy” or 

“too loud.” It is important to remember that before getting the hearing devices, 

the world was quiet for them. Suddenly having access to so much sound in our 

noisy world can be a surprise. It can actually be jarring. 

Imagine that you lived in darkness for the first few years of your life. Then 

imagine one day, someone turned the bright lights on. Your first reaction would 

not be wonder and delight. The glare would be unpleasant. You might even cry. 

Even though seeing things clearly has many advantages, at first, it might be 

more comfortable to turn the lights off again. 

Adults with hearing loss often say that the first few minutes of wearing hearing 

devices or cochlear implants in the morning (after eight hours of quiet), can be 

loud. After a short time, the brain adjusts to sound. 

3. Small Ears 

In infants and small children, the ears are soft and small. Their ears will often 

bend, causing the devices to fall off. Sometimes hearing devices and cochlear 

implants fall off when a child is very active. When hearing devices flop around or 
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fall off often, parents might feel that it is easier to remove them than to keep 

putting them back on. However, when the hearing devices are off - even for a 

few minutes - the child is missing language and listening input. 

The ultimate goal is for hearing devices and cochlear implants to go on first 

thing in the morning, and are taken off only for bath time or bed. Sometimes it 

helps to break this goal up into smaller, more workable steps over a period of a 

month or two. The time it takes to reach the goal of full-time hearing aid use is 

different for each child and family - however, this period should not stretch out 

over many months, or even years. A child needs to use hearing devices all day, 

every day, to develop speech, language, and social skills like other children. 

So What Can You Do to Help Keep The Hearing Devices In?  

The first thing to remember is that it pays to be persistent. Some young children 

accept hearing devices easily, while others show resistance to wearing them. 

Just as some children refuse to wear a hat, gloves, or shoes, they may not like 

having something in their ears. 

Children will learn that wearing the hearing devices are non-negotiable. Unless 

you suspect that they are in pain, (i.e., ear infection, broken hearing aid), always 

replace them if they have been pulled out. The behaviour will eventually stop. 

Keep your expression calm and neutral. Whatever you choose to do in response 

to your child taking off the hearing devices, it is important to stay positive. 

Praise your child for keeping the hearing devices on. If you become frustrated 

and angry, your child may associate the hearing devices with your anger, as this 

may make them want to avoid hearing devices. 

What about taking a break from wearing hearing devices or cochlear implants? 

“Taking a break” from wearing hearing devices for an hour, morning, day, or 

weekend should not be encouraged. If your child begins to pull their hearing 

devices out repeatedly, one approach is to use the hearing devices during times 

when there is direct contact and communication. Even an infant who has worn 

hearing devices with no problems at first may go through stages where it is 
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difficult to keep the aids on for more than a few minutes at a time. Try not to 

get discouraged – this is a common experience for many parents. Talk with your 

audiologist and other parents about tips for keeping the hearing devices on 

your child and ways to distract them from taking them off. Breaks, if you need 

them, may be for short periods initially, and wearing times can be expanded 

over time. Both the parents and the child benefit when hearing devices and 

cochlear implants are part of the daily routine. 

It is important for you, as the parent, to establish yourself as the authority about 

hearing aid use. Even if your child is pulling her hearing device out regularly, 

you can put it back in again and set a time limit for wearing it before Mommy or 

Daddy takes it out. 

Daily use is the key to success. Even if wearing time is short for a while, you can 

focus on using the hearing devices every day. This can be a difficult challenge 

for some families. Your audiologist and other parents can provide helpful 

suggestions for handling this issue with your child, so do not be afraid to share 

your concerns. 

Engage your child. Older toddlers and preschoolers may have colour preferences 

for their earmolds and hearing devices. Engaging your child in selecting her 

preferred colours can improve acceptance of the devices and give them a sense 

of ownership. Colourful stickers and jewelry can also be used to decorate 

hearing devices. 

Several hearing aid manufacturers have special books and kits for children. Ask 

your audiologist. Information about hearing loss is presented at a child’s level, 

which can help your child understand their hearing loss better. Child-friendly 

colouring books about hearing devices can promote a sense of ownership and 

independence. 

Are You Concerned About Losing the Hearing Devices?  

Some parents are afraid that the child will lose her hearing devices or cochlear 

implants at daycare, on the bus, or at the store or at the park. Hearing devices 
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and cochlear implants are very expensive and parents often worry about losing 

such small devices. The following information should be helpful: 

Loss and Damage Warranty:  Hearing aid and cochlear implant manufacturers 

offer a loss and damage warranty when the hearing devices are purchased. For 

some manufacturers, the warranty may be renewable. Ask your audiologist. 

Homeowner insurance policies will also cover the loss of hearing devices and 

cochlear implants - ask your insurance agent. 

Hearing Device Retention Accessories:  Anderson and Madell have a great 

resource about the most popular ways to keep hearing devices on with 

accessories. A survey was sent to parents and audiologists to find out which 

accessories were most liked. A total of 286 parents and 101 audiologists 

responded to the survey. The survey asked about effectiveness, safety, 

durability, ease of use, and how much they are used. 

The chart that follows this article (Hearing Aid Retention Accessories) shows the 

accessories that were the most popular. Ear Gear, Hanna Andersson Caps, and 

SafeNSound received the best ratings by both parents and audiologists. Clips 

(Critters Clips, Phonak Junior Kidz Clips, Otoclips) received high scores from 

audiologists - but not parents. 

One concern is how well a child can hear if the microphones are covered by 

sleeves and caps. Anderson and Madell measured the “acoustical transparency” 

- which means how well sound can get through the material - of these 

accessories. The accessories listed in the chart have an acceptable acoustical 

transparency. One exception is the Hearing Henry Headband. If the Hearing 

Henry Headband is worn appropriately, the microphone will not be covered. 

However, active children can easily move the headband. If this particular 

headband is placed over the microphone, sound will be significantly reduced. 

Resources  

http://successforkidswithhearingloss.com/hearing-aids-on 

http://successforkidswithhearingloss.com/hearing-aids-on
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This is a fantastic resource from the “Children’s Hearing Aid Retention Project” by 

Anderson and Madell that describes what to expect with infants, toddlers, and 

preschoolers. The website has printable brochures for families that explain what 

is happening at each stage of development and what to do about it. 

  

Adapted from: 

-How Can I Help My Baby to Adjust to Hearing devices? –Practical Tips by Boys 

Town National Research Hospital  

-Improving Hearing and Hearing Aid Retention for Infants and Young Children: A 

practical survey and study of hearing aid retention products. Anderson, K.L., 

Madell, J.R. (2014). (February) Hearing Review. 

-Meeting the Challenge: Keeping Hearing Devices on Children. Anderson, K.L., 

Madell J.R. (2013). Children’s Hearing Aid Retention Project. 

-Parents’ Guide to Hearing devices by Ontario Infant Hearing Program 

  

http://www.babyhearing.org/
http://www.babyhearing.org/
http://infanthearingprogram.com/pdf/parents_guide_to_hearing_aids_ihp2.pdf
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Retention Accessories  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ear Gear (Rated #1) Caps (#2) Safe-N-Sound (#3) 

  

 
Spandex sleeve slips over 

hearing device. Has stretch 

cord and plastic locking clip. 

Caps cover hearing devices 

securing them from busy or 

yanking fingers. 

Plastic loop slips over 

hearing device. Has poly 

cotton cord and metal 

alligator clip. 

PROS: Stretchy cord, allows 

for full range of head motion. 

Spandex sleeve protects from 

mess/damage and from 

hearing aids being swallowed 

by infants. Plastic clip to 

clothing has no sharp edges, 

is hypoallergenic and locks to 

make it difficult for a child to 

remove. Spandex sleeve 

increases comfort of device 

wear; prevents and assists in 

healing from chafing; also 

diminishes wind noise. Comes 

in many different colours to 

increase interest and pride in 

wearing devices. Use with 

hearing aids, cochlear 

implants, and BAHA for all 

ages. Can attach to one or two 

devices.  

 

CONS: Some difficulty 

installing for the first time, 

because earmold must be 

removed and then reattached.  

 

www.gearforears.com 

 

PROS: Effective at 

discouraging toddlers from 

yanking hearing aids off. 

Washable and durable. Hanna 

Andersson and Hearing Henry 

caps are cotton and have ties 

long enough to cross in front 

of neck and tie behind. 

Silkawear caps have mesh side 

panels and fasten securely 

under chin via Velcro. 

Discontinue after toddler 

‘yanking’ phase subsides so 

child can practice putting on 

hearing aids (should be 

independently putting hearing 

aids on by age 3). Use with 

hearing aids, cochlear 

implants, and BAHA. Come in 

various colours.  

 

CONS: Warm for summer or 

southern climates.  

 

www.silkawear.com 

www.hannaandersson.com  

www.hearinghenry.com 

 

PROS: Easy to install. One size 

fits all hearing aid and 

cochlear implant models. 

Flexible cotton cord comes in 

many different colours to 

increase child’s interest and 

pride in wearing hearing aids. 

Option with barrette can be 

effective to discourage young 

child yanking out the hearing 

aids, while not causing 

discomfort when removed by 

parent. Used by children of all 

ages. Models can attach to 

one or two hearing devices or 

be used with eyeglasses. 

Works with hearing aids, 

cochlear implants, and BAHA.  

 

CONS: Nonstretch cord. One 

size loop may not tightly fit all 

hearing instruments. The 

Alligator clip has nickel 

content, and can cause 

allergic reactions.  

 

www.getsafensound.com 

 

http://www.gearforears.com/
http://www.silkawear.com/
http://www.hannaandersson.com/
http://www.hearinghenry.com/
http://www.getsafensound.com/
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Wig/Toupee Tape (#4) Oto/Critter Clips (#5)  
 

 

 

Tape specifically made for 

use on skin. Attaches to 

both hearing device and 

skin. Must replace tape on a 

regular basis to maintain 

security. 

Plastic loop security system, 

with thin poly cotton cord 

and metal alligator type 

clip. Models that attach to 

one or two hearing devices. 

PROS: Good short-term 

strategy. Tape does not 

require much of a ‘tug’ to 

remove hearing aid, but is 

helpful in preventing 

dislodging when child is just 

starting to use his hands to 

explore or when the device is 

large/heavy for the child’s ear. 

Used primarily when child is 

young or very active. Can use 

with all hearing devices.  

 

CONS: The tape discourages 

child from pulling the hearing 

aid off due to possible 

discomfort when removed – 

by child or by parent. Child 

could learn to shy away from 

hearing aid because it is not 

comfortable when it is 

removed. If used frequently, 

tape can be expensive over 

time.  

 

 

 

PROS: Low cost, easy to install 

solution. One size fits all 

hearing aid models and 

implants. Cords come in many 

colours, and some models are 

available with cute animals on 

the face of the clip - 

encouraging small children to 

wear their aids. Used by 

children of all ages wearing 

hearing aids, cochlear 

implants, or BAHA.  

 

CONS: Breaks easily/not very 

durable. Cute animals can 

come off and be swallowed. 

Security level varies due to 

one-size fitting for all hearing 

instruments. The Alligator clip 

has sharp teeth and may 

pinch child’s skin. Clip has 

nickel content, and can cause 

allergic reactions.  

 

www.westone.com 

 

 

 

http://www.westone.com/
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Assist ive Technology (AT) for 

Chi ldren who are Deaf or Hard 

of Hearing  

Assistive Technology (AT) is all about access. That is, the overall goal of AT is to 

provide access to information that people with typical hearing would get. 

This article provides an overview of AT for children who are Deaf or Hard of 

Hearing. The information will provide a general understanding of AT. 

Technology is constantly changing, so a complete and current list is less helpful 

than a general overview. 

The first step in determining if your child might benefit from AT, and if so which 

type, is to assess your child’s needs and environment. The next is to brainstorm 

and identify AT options in relation to those needs. Finally, you will be ready to 

make a choice! 

Step 1: Assessment of your Child’s Needs and Environments 

Every child has different needs. Every child lives, learns, and plays in a range of 

environments. The goal is to access the same information as typically hearing 

children in these environments. Careful analysis of need and selection of AT is 

important. In a school setting, your child’s team evaluates: 

1. How much your child uses her residual hearing? 

2. What environments she typically encounters? 

“Your child’s team” in a school setting may consist of you, your child’s teacher, 

an educational audiologist, a teacher for the Deaf and Hard of Hearing, and/or a 

speech-language pathologist. This article, however, will focus on AT for your 

child’s life outside of school. Often, “the team” for life outside of school will be 

considerably smaller. For most families, you (the parent) will be the Team 
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Leader, and your community audiologist may also be involved. You may seek 

other team members as they are required. 

As noted above, it is important to evaluate your child’s needs outside of school 

in two areas: 

1. How Much Does Your Child use her Residual Hearing?  

The answer to this question can be explored through your answers to the 

following questions: 

➢ What types of technology is your child using? 

➢ Does she use sign language and/or an interpreter? 

➢ How does she communicate with family, peers, and members of the 

public? 

➢ In situations where an adult leader is more than six feet away (such as a 

soccer coach, dance instructor, etc.) can she understand what the leader 

says? What about if the leader walks around, or if his back is turned? 

➢ Can she access what her peers say during group activities? How does she 

access information in large or small group activities in programs or 

events?  

➢ Does she hear the smoke detector from her room (with her hearing 

aid/cochlear implant(s) turned off)?  Can she hear fire alarms? 

➢ Can she understand important announcements while in a train, subway, 

airport, or plane? 

➢ Can she hear you in the car? 

➢ Does she have a way to contact you in an emergency? 

➢ Does she have access to movies and videos?  

➢ Do you (and she) know how to access TV captioning? 

➢ Is she a full partner in family conversations in a restaurant? 

➢ Can she communicate with others in public places, such as a clerk in a 

noisy food store or a drive-thru window at a fast food restaurant? 
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➢ Can she understand worship services at church? 

2. What Environments Does She Typically Encounter?  

What are the characteristics of the environments in which she lives, learns, and 

plays? There are three factors to consider in room acoustics: noise, 

reverberation, and distance.  

Noise. What is the level of background noise? 

Noise can come from her peers (such as in 

group activities), traffic, television, background 

music, equipment, heating and cooling 

systems, etc. A common way to describe the 

amount of noise is to compare the level of the noise to the level of the adult 

leader’s voice, such as the soccer coach. This comparison is called the signal-to-

noise ratio, or SNR. If the coach is speaking at 60 dB and the noise is 50 dB, this 

would be a +10 dB SNR, as the speech is 10 dB louder than the noise. If the 

coach’s voice is at 65 dB and the noise is at 65 dB too, then the SNR would be 0 

dB. If the coach’s voice was at 60 dB and the noise is at 65 dB, then the SNR 

would be -5 dB.  

If the noise level is roughly similar to the noise levels at school, then the SNR is 

going to be 0 or less (when your child is more than six feet away). In that 

situation (0 dB SNR), the average child with hearing devices will hear about 40% 

of what is said.  

Imran Mulla, PhD, an audiologist, demonstrated (2013) that infants and children 

routinely encounter situations where the SNR is -5 dB or worse. At a -5 dB SNR, 

the ability to recognize words for children wearing hearing aids will be around 

20%. Another study from the University of Western Ontario indicated that 

children must try to listen to speech in the presence of noise for at least 70% of 

their day.  

A good example of this is communicating in the car. Travel time in the car is an 

excellent opportunity to talk about what you are both seeing around you, as 

Signal-to-noise ratio (SNR) 

compares the level of the 

desired signal to the level of 

the background noise. 

http://bit.ly/Wolfe-CI
http://www.edaud.org/journal/2011/2-article-11.pdf
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you have shared visual attention (see article on Early Communication and 

Visual Attention in the toolkit). Unfortunately, background noise levels are high. 

When background noise levels are high, hearing devices such as hearing aids 

and cochlear implants alone will not be enough - some additional assistive 

technology will be required (such as a remote microphone). 

Reverberation. Reverberation is a sound that echoes.  In your home, do you 

have high ceilings and hardwood floors? Does your child take part in activities 

that are held in gyms, community centres, and cafeteria-style environments? 

These types of environments - that is, without carpets, curtains, or other 

materials to absorb sound – have reverberation.  

Less reverberation is better. Try adding carpeting and curtains. For activities that 

take place outside the home in rooms that are highly reverberant, hearing aids 

and cochlear implants may not be enough; some form of assistive technology 

might be required, such as a remote microphone.  

Distance. How far away is the adult leader from your child? How far away are 

you, in the house, when you talk to her from another room? How far away are 

her peers in group activities and discussions? 

Hearing aids and cochlear implants have a circle of sound of approximately six 

feet. When more than six feet away, hearing devices can’t give access to the 

soft, high pitch sounds like /s/, /f/, /th/, etc. This means parts of words are 

literally missing and will affect the ability to hear plurals, verb tenses, and make 

meaning of what is said. 

Fortunately, a remote microphone will help overcome (but not “fix”) the 

problems associated with background noise and distance.  



 

 

 20 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

 

Beyond acoustics, the visual environment can also be modified to help your 

child. 

Visual access. How well can she see everything that is happening? Are there 

visual alarms? Can desks, tables, or chairs be moved into a U-shape, or a circle, 

to provide visual access? Is there visual access to fire alarms, smoke detectors, 

and/or announcements, if needed? 

Lighting. What type of lighting is available? Fluorescent lights often emit 

additional background noise. Inadequate lighting or large banks of windows can 

make it challenging to see people’s faces. If your child uses an interpreter, it is 

important that the interpreter is not located in any shadowed areas.  

The next step in determining AT needs to brainstorm and gather information 

about the possible AT solutions that most appropriately address the needs 

you’ve just identified. 

Step 2: Brainstorming and Information-Gathering 

Now that you have a list of potential needs, the next step is to find solutions to 

these needs. If you have an overwhelming list, you can pick the most important 

ones to start. Access and safety are two important elements to keep in mind. 

Keep in mind that a variety of solutions will exist and there may not be a 
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permanent and definite best approach. Keep an eye on things and adjust as 

needed. Involve your child in this monitoring as well, if possible. 

Assistive technology for children who are Deaf or Hard of Hearing can be 

grouped into three general categories: hearing technology, alerting devices 

and communication supports. Within each category, there are numerous 

manufacturers and models that change frequently. Since technology does 

change so quickly, a general explanation of the technology will be given - refer 

to Appendix B: Resources in this article for manufacturer websites and 

organizations that have multiple products. 

1. Hearing Technology 

The hearing technology described here are Assistive Listening Devices (ALDs) 

- that is, above and beyond hearing devices such as hearing aids and cochlear 

implants. 

Rather than describe every type of ALD, such as induction loops, infrared 

technology, and other technologies that have been around for many years, this 

article will look at some of the newer technologies offered by hearing aid and 

cochlear implant manufacturers.  

Here are the more common ALDs for children:  

Remote microphones. All 

ALDs use a transmitter that 

sends (transmits) a person’s 

voice. Another name for a 

transmitter is a microphone. 

Remote microphones are so-

called because the microphone can be located far away from the child’s hearing 

devices. The “official” name for this technology is a mouthful: Remote 

Microphone Hearing Assistance Technology (RM-HAT). The goal of RM-HAT 

is to overcome the obstacles of noise, reverberation, and distance. Two common 

types of RM-HAT are FM (frequency modulation and DM (digital modulation) 

In high levels of noise, or over extended 

distances, a more advanced (and more 

expensive) type of RM-HAT should be used: 

FM systems, or the newer DM (Digital-

Modulation) systems such as Roger. 
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systems. Both work to improve your child’s ability to hear the desired signal 

over and above unwanted noise.  

Most of the major hearing aid and cochlear implant manufacturers have small 

remote microphones that either work with a streamer, or have the ability to 

connect directly to the hearing devices. These lower-cost microphones can be 

used in the car, restaurants, and in small group conversations. Due to limited 

SNR improvement, these microphones are not recommended for school use, or 

in any situation with high levels of noise or transmission over extended 

distances. In high levels of noise, or over extended distances, another, more 

advanced (and more expensive) type of RM-HAT should be used: FM systems, 

or the newer DM (Digital-Modulation) systems such as Roger.  

When compared to an FM system, DM (Digital Modulation) systems are able to 

provide a higher level of analysis and control over the signal that is captured. 

These systems typically use a carrier frequency that “hops” from frequency to 

frequency many hundred times per second, a characteristic that makes DM 

systems less susceptible to interference.  

Funding is outside the scope of this article; however, note that FM and DM 

systems may be eligible for funding from provincial government programs. See 

the Alberta Aids to Daily Living (AADL) article in this toolkit for more 

information. 

Please refer to Appendix A: Important Considerations in Using RM-HAT in this 

article for some important information about using remote microphones with 

children. 

Streamers.  Sound is ‘streamed’ when the video or music file is saved outside of 

the playing device, such as a television or DVD player. The file is played from its 

source - such as Netflix (we don’t ‘download’ movies, we ‘stream’ them). With 

hearing devices, streamers can be used to connect to a cell phone, music, 

television or computer. Using streamers with cell phones can be particularly 

exciting for children who have two hearing devices and have some difficulty 

hearing on the phone. One research study found that hearing on the phone 
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with both ears can improve understanding by up to 35% over hearing with one 

ear. Note that some of the RM-HATs can act like streamers - such as FM or DM 

systems. 

Phones. Some hearing aid manufacturers have cordless phones that 

automatically connect to hearing aids (but only that specific manufacturer’s 

hearing aids). These types of phones also have the potential for hearing on the 

phone with both ears.  

Amplified phones have a built-in amplifier, or may be connected to an external 

amplifier. This feature is available to some extent in regular phones and cell 

phones, but there are also specialized phones or external attachments that are 

specifically designed for the Deaf and Hard of Hearing that provide even greater 

volume. 

A few hearing aid manufacturers have apps that can directly connect 

Smartphones to hearing aids - which eliminates the need for an intermediary 

streaming device. These hearing aids, however, may not be your first choice for 

RM-HAT compatibility (such as FM or DM systems). Remember to keep your list 

of priorities in mind when evaluating this option; is Smartphone use without a 

streamer the most important priority?  

In the U.S., the FCC (Federal Communications Commission) has passed 

regulations for cell phones to be compatible with hearing aids. This has also had 

a positive effect on phones that are available in Canada. Only phones that meet 

Hearing Aid Compatibility (HAC) guidelines can be labelled as such. If you see a 

“M3,” “M4,” “T3,” or “T4” on the box, then the phone is HAC compliant. A larger 

number is better in this case. For more information, see 

http://www.betterhearing.org/hearingpedia/hearing-aid-compatible-cell-

phones 

2. Alerting Devices 

Alerting devices provide an amplified and/or visual signal or vibration to get the 

attention of your child. They can be used for public emergency alerts like fire 

alarms, or for everyday situations such as the smoke detector, alarm clock, 

http://www.betterhearing.org/hearingpedia/hearing-aid-compatible-cell-phones
http://www.betterhearing.org/hearingpedia/hearing-aid-compatible-cell-phones
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phone ringing, or the doorbell. For children, probably the most important 

alerting device is the smoke detector. If your child can’t hear the smoke detector 

in her room with her hearing device(s) turned off, an alerting device is strongly 

recommended. Service dogs, or more specifically, Hearing Assist dogs, have also 

been used for this purpose. See the Hearing Assist Dogs article in this toolkit for 

more information. 

See Appendix B: Resources in this article for information on alerting devices.  

3. Communication Supports 

As with hearing technology, rather than list every type of communication 

support, such as TDD/TTY and other technologies that have been around for 

many years, this article will look at some of the newer technologies. 

Communication supports are changing and improving rapidly - popular 

present-day examples are provided in some cases, but this information will 

become outdated over time. A good strategy is to ask for advice from adults 

who are Deaf or Hard of Hearing. If you don’t have access to adults who are 

Deaf or Hard of Hearing, try the Alberta Hands & Voices Facebook page. 

➢ Captioning for phones. Captioning for phones allows your child to 

read the display on the phone itself, or on a computer screen, a 

tablet, or a cell phone.  

➢ Captioning for movies. In movie theatres, Captionview is a system 

that shows captions on a regular display held in place by a flexible 

wire attached to a base that fits in the cup holder.  Movies that you 

watch in your home via Internet video programming (such as Netflix) 

are usually captioned. For more information about captioning on the 

Internet, go to http://www.fcc.gov/guides/captioning-internet-video-

programming. 

➢ Video Relay Services (VRS). VRS is a service that enables people who 

communicate with sign language to communicate with voice 

telephone users. As with other telephone relay services, an operator is 

involved. The operator voice-interprets the signed message and vice 

versa. 

http://www.fcc.gov/guides/captioning-internet-video-programming
http://www.fcc.gov/guides/captioning-internet-video-programming


 

 

 25 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

➢ Video Phones. A small camera and TV display is needed to use a 

video phone, as well as a high-speed Internet device. This allows a 

direct connection (i.e., an operator is not involved) between video 

phone users. 

➢ UbiDuo Face-to-Face Communicator.  This portable device is 

battery operated and has two keyboards with displays. The keyboards 

are wirelessly connected. 

➢ Handwriting recognition devices. These devices convert 

handwriting into computer-generated text. Digital Pen is one such 

device.  

➢ Voice to Text/Sign. Voice recognition software can convert voice to 

printed text or computer-generated sign language. Voice-to-text 

programs include Dragon Naturally Speaking or Dragon Dictation. A 

voice-to-sign device is the iCommunicator. 

➢ CART (Communication Access Real Time Captioning). CART 

provides a word-for-word transcription, similar to a court reporter. 

Two articles about the use of CART in schools are featured in this 

toolkit in the Advocacy section. 

Step 3: Choosing and Implementing Assistive Technology 

After considering your child’s needs, brainstorming about the possible solutions 

and gathering information, it is time to make a decision. This article has pointed 

out some of the more common solutions - however, we have not provided an 

exhaustive list, simply because the information will become outdated quite 

quickly. 

It is important to consider also what technology is used at school, and to ensure 

that there is communication between the audiologist in the school (educational 

audiologist) and your community audiologist. An effective partnership between 

you, your child, the clinic, and the school is key.  

Once you have found some devices that interest you, you can use a feature 

match process to make your final decision. That is, match the features of the 
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device to your child’s communication needs. Select the devices that best match 

her needs and her environments. Limit your selections to a reasonable number 

and prioritize them according to those that you would like to acquire 

immediately followed by those that should be considered in the future. 

When possible, involve your child in the process of selecting and evaluating AT. 

Technology is and will be a big part of your child’s life. These are exciting times 

for children who are Deaf or Hard of Hearing - and by all indications, the 

technology will continue to get better. 
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Appendix A 

Important Considerations in Using Remote-Microphone HAT 

(RM-HAT) 

There are some important considerations in using RM-HAT in infants, very 

young children and teenagers. 

Infants and Young Children 

Much of the research on RM-HAT has been conducted in schools, with children 

that are old enough to provide feedback about what they like and don’t like 

about the technology. Infants and very young children, however, can’t tell us 

when the technology is helpful and when it is not. Some general guidelines may 

be helpful: 

➢ Target specific listening situations. When is background noise or 

distance going to affect your child’s access?  Focus on using RM-HAT 

in those environments - such as car rides, or noisy public places such 

as the zoo or museums. 

➢ Remember the importance of overhearing. Although RM-HAT systems 

provide benefits to listening in particular situations, there are also 

situations where RM-HAT may not be as helpful. Because most RM-

HAT systems have only one microphone, these systems are not ideal 

for situations with more than one talker.  

Depending on the noise level and type of technology used, the person wearing 

the microphone will be the only talker that your child will hear clearly. While this 

set-up has considerable advantages for improving access to that specific talker, 

there may be situations where your child needs more access. 

An example of when your child might need access to other talkers or 

environmental sounds is a family visit to the zoo. If you are having a 

conversation with your spouse about an animal’s behaviour, your child will only 

hear one side of the conversation. The sound of a waterfall, birds chirping, or 
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leaves rustling in the wind may be important environmental sounds that are part 

of your conversation, but these environmental sounds will be de-emphasized 

when RM-HAT is used.  

You may be unintentionally limiting access to other talkers and environmental 

sounds if you turn on the RM-HAT microphone and leave it powered on for the 

entire duration of your visit to the zoo. Instead, it may be more beneficial to 

‘mute’ (or turn off) the microphone when you are not speaking, so that your 

child has access to other talkers and the sounds around her.  

If the noise levels are high during some conversations, you can leave the RM-

HAT microphone powered on, but either point the microphone at your spouse 

(if he is very close), or hand the microphone to your spouse for his part of the 

conversation. Siblings are also important language models and should get their 

time at the podium! 

Some RM-HAT transmitters don’t have a ‘mute’ button, or have a lengthy ‘power 

on/off’ process. This makes it slightly more inconvenient to mute or turn on/off - 

and is a factor to consider when choosing a specific RM-HAT device. 

➢ Learning about RM-HAT is a process. Most parents report being given 

their child’s RM-HAT system with only a brief orientation and 

troubleshooting at the same appointment. Much like the process of 

learning to understand your child’s hearing aids, you may need more 

and continued training to get comfortable with the RM-HAT system. 

Some families report frustration or limited understanding of how the 

RM-HAT system works - and as a result, they don’t use it. Ask for 

support and training specifically related to RM-HAT during your visits 

to the audiology clinic.  

➢ Incorporate listening checks. It is important to do listening checks with 

both the RM-HAT system and the hearing aids. Infants and young 

children may not be able to report whether the system is functioning 

adequately. 
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Ask for an opportunity to practice listening checks during your visits 

to the audiology clinic if you need further support. 

➢ Timing is important. It is least expensive to purchase the RM-HAT 

during the same year as the purchase of the hearing aids, if you 

receive funding for the RM-HAT from the Alberta provincial 

government with the current funding structure.  While such funding is 

a positive development, you may need some time to establish 

routines around hearing aid use before being given the additional 

responsibility for care and maintenance of the RM-HAT system. The 

timing should be based on the listening needs of your child, and your 

readiness to take on additional assistive technology, rather than 

simply the availability of funding. 

Also, it is important to keep in mind that infants and young children are often 

held really close to their parents as they talk. This close distance between your 

mouth and her hearing devices helps to minimize the negative effects of 

background noise and reverberation. As children begin to grow and explore the 

environment, the distance from their parents increases. The age where a child 

starts to move around, between 9-12 months for most typically developing 

children, is an ideal time to start using RM-HAT systems at home. 

Teenagers 

Don’t be surprised if your child eventually says she does not want to use the 

RM-HAT system, especially at school. Usually around the time they reach junior 

high school, children become increasingly determined to blend in with everyone 

else. 

Factors that have been found to impact on the use of RM-HAT in teens include: 

➢ Acceptance of hearing status and personal self-esteem. 

➢ Degree of motivation to perform well in school and actively 

participate in classroom discussions. 

➢ Age at which RM-HAT started to be used (earlier is better!). 
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➢ Any “hassle-factors” in using the system. 

➢ Self-knowledge about hearing loss, the technology, its purpose and 

intended benefits, what the technology can and cannot do, and the 

recommended ways to use it. 

➢ Parental support and encouragement regarding its use. 

A research study that surveyed teens, parents, and professionals found that 

there are a variety of reasons why teens reject RM-HAT. On average, 53% of 

responses indicated that the primary reason was social. Also interesting are the 

reasons that make up the other 47%. Lack of benefit was the next highest 

reason reported by 44% of students. Mechanical and convenience problems 

were each reported by 22% of students, followed by support issues (11%). The 

social reasons can be managed on a societal level over a longer term. But nearly 

half the reasons teens may choose not to use RM-HAT can actually be 

addressed quite easily. 

Teens need to understand the purpose of RM-HAT, what it can do and not do. 

They should work with parents and professionals to identify situations where 

RM-HAT will provide benefit, and together develop a usage plan. It is also 

important to make sure that the devices are comfortable to wear and 

convenient to use. Ask your audiologist for support.  
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Appendix B 

Resources 

 

Deaf and Hard of Hearing Apps 

➢ Alberta Hands & Voices 

http://www.handsandvoices.org/resources/apps.htm 

 

Equipment Sales 

➢ Deaf and Hear Alberta   

Since DHA is a non-profit organization, prices for AT are very reasonable. They 

have an online store, and you can also arrange for an appointment to try out 

equipment in person (offices in Calgary and Edmonton). 

http://deafandhearalberta.ca/ 

➢ ALDS  

A father and son operation in Vancouver. Comprehensive online store. 

http://alds.com/ 

➢ Harris Communications  

Extensive online store, with U.S. pricing. Flat fee for ground shipping to Canada. 

https://www.harriscomm.com/ 

 

Captioning 

➢ Alberta Shorthand Reporters Association   

http://www.asraonline.com/ 

➢ Independent Reporters   

http://indreporters.com/ 

➢ C-Print Rochester Institute of Technology   

www.ntid.rit.edu/CPrint 

 

http://www.handsandvoices.org/resources/apps.htm
http://deafandhearalberta.ca/
http://alds.com/
https://www.harriscomm.com/
http://www.asraonline.com/
http://indreporters.com/
http://www.ntid.rit.edu/CPrint
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Specific Products (mentioned in article) 

➢ Caption Mic 

www.captionmic.com 

➢ Captionview 

www.doremilabs.com/products/cinema-products/captiview/ 

➢ Digital Pen 

www.logitech.com 

➢ Dragon Naturally Speaking 

www.nuance.com/naturallyspeaking 

➢ iCommunicator 

http://www.icommunicator.com/ 

 

➢ UbiDuo Face to Face Communicator 

www.scommonline.com 

 

Printed Material 

➢ NCHAM E-book: A Resource Guide for Early Hearing Detection and 

Intervention: Chapter 39: Making the World Accessible for Deaf and 

Hard-of-Hearing Children Through Technology 

http://www.infanthearing.org/ehdi-ebook/2015_ebook/39-

Chapter39MakingWorldAccessible2015.pdf 

  

 
 
 
 
 
 
 
 

  

http://www.captionmic.com/
http://www.doremilabs.com/products/cinema-products/captiview/
http://www.logitech.com/
http://www.nuance.com/naturallyspeaking
http://www.icommunicator.com/
http://www.scommonline.com/
http://www.infanthearing.org/ehdi-ebook/2015_ebook/39-Chapter39MakingWorldAccessible2015.pdf
http://www.infanthearing.org/ehdi-ebook/2015_ebook/39-Chapter39MakingWorldAccessible2015.pdf
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Incidental Learning  

Incidental learning is some form of indirect/additional/unplanned learning. For 

example, while playing a video game at home, a child improves eye-hand 

coordination.  

Incidental learning is the main way that we develop vocabulary and learn about 

language. Of the thousands of words we know, very few have been directly 

taught to us. As much as 90% percent of what a person with typical hearing 

learns is from incidental learning. Only 10% is learned from direct instruction.1 

A significant way to learn incidentally is to learn by overhearing. Children who 

are Deaf or Hard of Hearing have fewer opportunities to learn by overhearing. If 

spoken or signed language is not directed specifically to a child who is Deaf or 

Hard of Hearing, she may not get the message. This means that she can miss 

out on an opportunity to learn. 

What Can We do About This? 

Awareness is very important. Notice how many times during a day you get 

information by overhearing something that wasn’t directed right at you. 

Siblings, extended family members, teachers, camp counselors, swimming 

coaches, and anyone who spends time with your child should be aware that she 

may not understand information that is not directly said or signed to her. 

It is also a good idea to make your child aware. You can point out examples of 

learning by overhearing in daily life - such as in movies, when the plot moves 

forward because a character overhears a tidbit of information. If you are aware 

that she is missing subtle cues in family gatherings and social situations, point 

them out or discuss later what she may have missed. 

Create a more favourable environment to increase chances of overhearing. 

Use visual cues and close, clear speech. While commuting or travelling in the car, 
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consider the following: use a remote microphone system; repeat what other 

people say; close the car windows; tell your child about changes in topic (“Now 

we’re talking about…”); and use additional mirrors in the car so that your child 

can see the faces of the driver and passenger. Encourage your child to self-

advocate and participate in creating this favourable listening environment. 

If your child wears hearing aids or cochlear implants, make sure that she 

can hear soft speech. Schedule regular audiology appointments. 

Consider the impact in social situations. Children who are Deaf or Hard of 

Hearing may not be aware of subtle social cues. They may misunderstand 

sayings and slang. Fast-paced conversations between peers may be difficult to 

keep up with. Many conversations with peers happen in the lunchroom, gym, 

outside, and in small group discussions. These are difficult listening situations, 

making it harder to interact with peers.1 If there are misunderstandings, it is 

important to recognize when lack of incidental knowledge could have added to 

the situation. 

Expect that you may need to explicitly teach vocabulary knowledge. For 

children with typical hearing, vocabulary knowledge is learned indirectly through 

daily conversations with adults, siblings, and peers using routines, games, songs 

and reading activities.2  

You can explicitly teach vocabulary by: 

Using the right terminology. Don’t call hearing aids “ears,” or the worker at a 

supermarket “the Sobeys lady.” Use cashier, butcher, stock boy, etc. The 

terminology can be fingerspelled – it is vital for your child to see how the words 

are formed in addition to listening. 

 

• When doing fun activities, take the opportunity to use a wide variety of 

vocabulary. If you are going bowling for her birthday, teach her words ahead 

of time, such as: bowling alley, lane, gutter, strike, spare, gutter guards and 

pins. Show your child what the setting of the event may look like by going 

on the Internet.  
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• Teach new words every time you read with your child. Ask your child to pick a 

new word, and then you pick a new word. Make it a game, not a chore. 

Reading is the richest source for learning new words. Again, fingerspelling is 

beneficial for new vocabulary. Fingerspell the new word first and show the 

sign for it. Go on the Internet to learn a new sign for the chosen word. 

 

• Repeat, repeat, repeat. Once a word is taught, use it often and in different 

ways. Children with typical hearing get this repetition by overhearing. 

Children with hearing loss need the repetition too - but the repetition will 

need to happen explicitly, because it is not happening incidentally. 

 

• Label, label, label. Label everything in the house. Put up a picture of your 

family members, classmates, neighbours, and friends and label everyone by 

their first and last name. Leave closed captioning on all the time. Vocabulary 

can be picked up through captioning.   

 

• Encourage your child to ask what words mean or ask her if she knows what 

something is called. Play “Who Am I,” “I Spy,” or other word games in the 

car. 

 

• Strengthen her ability to use visual cues. Play finger-spelling and/or 

speechreading games or use formal speechreading programs; point out 

examples of body language when you see it used well; play charades and 

mime games. Flashcards will come in handy. Direct your child’s attention 

visually to important interactions or conversations. See the articles Early 

Communication and Visual Attention and Speechreading in this toolkit for 

more information. 

 

 

 References: 

1Doyle, Melanie and Dye, Linda. (2002). Mainstreaming the Student who is Deaf 

or Hard-of-Hearing Retrieved on June 14, 2013 from: 

http://www.handsandvoices.org/pdf/mainst_cal.pdf 

2Luckner, John I and Cooke, Christine. (2010). A Summary of the Vocabulary 

Research With Students Who are Deaf or Hard of Hearing. American Annals of 

the Deaf, Vol. 155, No. 1. 

  

http://www.handsandvoices.org/pdf/mainst_cal.pdf
http://www.handsandvoices.org/pdf/mainst_cal.pdf
http://www.handsandvoices.org/pdf/mainst_cal.pdf
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Early Communication & Visual 

Attention 

Ways Encourage Good Communication and Visual Attention 

➢ Get your child’s attention/eye contact before you communicate. 

➢ Be sure you have joint attention or are both giving attention to the 

same thing. 

➢ Position yourself so that it is easy to look at you. 

• Be in front of him. 

• Be close. 

• Be at his eye level (this usually means that you have to crouch 

down). 

 

➢ Make yourself interesting to look at. 

• Show special interest. 

• Be animated (use facial expressions and natural gestures). 

• Bring objects close to your face. 

• Use movement to bring attention to your face (for example, 

wiggle a toy close to your face). 

 

➢ Wait, wait, wait. 

➢ When your child looks at you, it’s your turn to talk. 

➢ Be brief. Finish before your child looks away. 

➢ Waiting is a skill related to patience. Be patient with your child and 

with yourself. 

➢ Do what you want your child to do. 

• Look at him when he communicates with you. 

• Respond immediately when he calls you. 
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➢ Encourage your child to keep the conversation going. 

• Keep interactions fun and simple. 

• Use repetition. 

• Practice turn-taking. 

If you’d like to learn more about why these strategies work, keep reading. 

One question you may be asking yourself is “How am I going to bond with my 

child when they can’t even hear my voice?” It is not only possible but it is 

essential!  

“When I discovered that Tess was indeed deaf, it impacted how I interacted with 

her. I stopped talking and singing to her. I was very sad for a few months. I love 

music. I thought that was an area she could never appreciate and share with me. 

But after becoming more educated about deafness, I realized that Tess could still 

benefit from these things. She may not be able to hear it, but she could see my 

facial expressions that come with talking and singing. She could see my lips move 

and feel my chest rise and fall with my songs and laughter. She could still enjoy 

music by dancing with me and feeling the vibrations on the floor and on balloons 

and drums. I have learned to enjoy her more than I ever thought possible.” 

 -Quote from a mother of a daughter who is Deaf  

Bonding happens at any age but is especially important early on in your child’s 

life. A strong attachment during early childhood can form the foundation for 

trust and self-esteem later in life. You can connect in many different ways using 

all of the senses that are available to your child. Communication is an important 

part of bonding, but does not need to rely on speaking and hearing.  

Communication means sending a message and having the other person receive 

it. For instance, when your baby cries, you may be able to decipher if this is a 

hunger cry or one associated with pain. Besides crying, your baby is attempting 

all forms of communication with you by using her eyes, smiles, kicks, etc.  
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You will instinctively learn to use touch, sight and movement to communicate, 

thus building the bond between you. You can do all the things you normally do 

with a child; you will just need to do them a little differently. In particular, you 

will need to get your child’s visual attention before communicating with her. 

Why is Visual Attention so Important?  

When a child is Deaf or Hard of Hearing, other senses are even more essential 

for learning. 

To help you understand how essential visual information is for learning about 

the world, try watching a television show with the sound turned off. You’ll 

probably be able to answer most of these questions: 

➢ Who is the most important character in the show? 

➢ What happened first? Next? Last? 

➢ How did the people in the show feel? 

➢ Was the show funny? Scary? Sad? 

➢ Did you enjoy the show? Why? 

➢ What helped you to follow the story? 

In addition to learning, a child’s safety in many situations - crossing streets, for 

instance - depends on his attention to visual information. Helping a child to 

learn to focus on this kind of information is vital.  

Children with typical hearing are able to continue looking at what they are 

interested in while someone talks to them. But children who are Deaf or Hard of 

Hearing usually need to look at the speaker to be able to understand what is 

being said and/or signed. To look at you, they must look away from what holds 

their interest and direct their attention to you. (Note: Some children who are 

Hard of Hearing respond without needing to look.) 
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Ways to Gain Your Child’s Attention 

The following are some suggestions on how you can gain your child’s attention 

without using cues that require them to use their hearing: 

➢ Get on the same eye level.  If she is lying on the bed or floor, get down 

there with her.  

➢ Tap her gently on the arm.  

➢ Wave your hand within her field of vision.  

➢ Lightly shake her bed or chair.  

➢ Stamp on the floor.  

➢ Bang on the table. 

➢ Turn the lights on and off quickly.  

➢ If your child is able to perceive sound, make a noise. If she can perceive 

speech, teach her to recognize her name.  

➢ At a distance, use vision and/or vibration cues. 

For a parent with typical hearing, it takes practice to wait for eye contact before 

communicating with their Deaf or Hard of Hearing child. Joint visual attention 

means that both parent and child are giving attention to the same thing. Deaf 

mothers frequently move objects of interest to an area within the mother-infant 

line of sight. They also wait - giving their infants ample time to focus on the 

shared objects. For mothers with typical hearing, this provides a useful clue for 

better communication. 

Your child indicates what he is interested in by his non-verbal behaviour (what 

he does), as well as his verbal behaviour (what he says). For better 

communication, parents can: 

➢ Watch. Observe what your child is interested in and where his visual 

attention is directed.  

➢ Wait. Give him time and opportunity to use all of his senses - especially 

the sense of sight. Wait until he looks at you. 
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➢ Communicate. When your child looks at you, communicate about 

whatever it is that interests him. 

Ways to Keep Your Child’s Attention 

The following are some ways that you can keep your child’s attention:  

➢ Face your child and maintain eye contact.  

➢ Create a visual world - use gestures, facial expressions (to convey 

happiness, sadness, sleepiness, questions, etc.), body movements and 

sign language to explain the world to your child.  

➢ Make a scrapbook of your child’s favourite people and things and talk 

about them.  

➢ Point things of interest out to your child.  

➢ Move the child’s legs and engage in a variety of touching behaviours 

such as tapping, stroking and tickling. Keep the hands free for possible 

communication efforts.  

➢ Play, play, play. Anything that engages your child. Copy facial 

expressions, teach him to blow raspberries, play peek-a-boo.  

➢ Offer them books. See the Early Literacy article in this toolkit for 

information. 

Ways to Enhance Communication with Your Child 

The following are some ways you can enhance communication with your child: 

➢ Clear the visual path between you. Keep your hands away from your face 

so she can see your eyes and lips. 

➢ Be aware of light sources and the impact of shade. Do not stand in front 

of an un-shaded window or in front of a lamp that is on. The light from 

these sources makes it difficult to see you.  

➢ Building conversations builds the child’s language base. Conversation 

is a lot like a game of volleyball. The rules are simple: you pass the ball 

back and forth, taking turns. Everybody gets a chance to serve the ball, 
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and players try to keep the ball in the air. When a child cries or points, 

she is serving the ball to you. You respond by turning to her and maybe 

raising your eyebrows as if to say “What do you want?” She then 

communicates again. Turn-taking is an important part of 

communication. She will learn that when she gestures, you will respond. 

Research shows us that turn-taking has a strong positive relationship 

with language development in children who are Deaf or Hard of Hearing. 

As the number of turns increase, language scores increase. 

➢ Be aware of competing background noise. Turn off the radio or television 

when communicating. Also, turn off the television and the radio to 

promote more communication. Research also shows us that when the 

television is on, there are fewer conversational turns between parents 

and children who are Deaf or Hard of Hearing. In other words: television 

has a significant negative relationship with language development 

in children who are Deaf or Hard of Hearing.  

Tools in Developing Turn-taking and Conversation 

Use the following tools in developing turn-taking and conversation: 

➢ Be a good observer. Watch and become aware of the ways he is trying to 

communicate. Look for gestures, reaching, tugging, pointing or other 

body movements that can communicate meaning. Pay close attention to 

your child’s facial expressions, smiling, fussing or crying, furrowing 

eyebrows, and eye gaze. Remember that there are many ways for your 

child to communicate his needs. It is up to you to watch, listen and 

respond to his cues.  

➢ Also, tune into situational or contextual clues to figure out what the child 

is trying to communicate. Does she go to the kitchen? Maybe she is 

hungry. Follow her lead and comment on her world. It is much easier to 

communicate with someone if they are interested in what is taking place. 

As your child explores and plays, comment on what is taking place or 

attach labels for objects that are being played with. For instance, sign or 

say ‘sticky’ if your child is exploring something sticky or ‘cat, black’ if your 
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family pet walks by. You will probably find that your child will be 

interested in looking at what you have to say and your signs will make 

more sense if you match her interests.  

Ways to Encourage Your Child to Keep the Conversation Going 

➢ Smile, clap, and nod your head up and down.  

➢ Use encouraging words, signs and/or gestures: yes, right, good, thank 

you.  

➢ Rephrase what your child is communicating; for instance, if he points at a 

bear, you could sign “The bear is big.”  

➢ Act as if the child’s signal has meaning and sign back.  

➢ Imitation is a good way to respond. If you can’t understand the child’s 

sign or gesture, imitate it and sign ‘yes.”  

➢ Remember, children love repetition. If you are teaching your child a new 

word or sign, use it as often as possible.  

➢ Be expressive; use your face and body to support your words. For 

instance, if you are sleepy you could sign “sleepy” or you could yawn and 

lay your head on your pretend pillow. When signing “no,” you should not 

be smiling. This might be confusing.  

➢ Draw your child’s attention up to your face when you are talking to 

him. If he is looking at an interesting toy that is lying in front of him, pick 

it up and put it close to your face before you begin talking about it.  

➢ Sometimes, exaggerated facial expressions help make meaning clearer. It 

may feel very awkward, silly or unnatural to exaggerate your facial 

expressions. The exercises listed below may help you feel more 

comfortable.  

• During a meal or some other time when family members are 

together, communicate only with facial expression and gestures 

(no voice or sign).  
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• Play charades. Act out events that have particular emotions 

attached, such as a surprise birthday party.  

• Play follow the leader – everyone must copy the leader’s 

expression. A large mirror makes it more fun so you can see each 

other and yourself all at once.  

• Produce the facial expression that shows each emotion: fear, 

sadness, surprise, delight, anger, terror, shock, smelling something 

awful, doubt, excitement.  

Ways to Engage Your Child’s Other Senses  

Remember that your child has four other senses that may be more acute 

because of their hearing loss.  

➢ Offer toys that light up and vibrate. 

➢ Provide different fabrics and textures. Let your child develop the sense of 

touch by allowing him to explore all types of fabric, foods, paint, play-

dough, water, etc.  

➢ Make drums out of empty oatmeal containers, coffee cans, pots and 

pans. She may not hear the noise but will feel the vibrations.  

➢ Balloons will pick up vibrations. Offer these to your child under close 

supervision since broken balloon pieces can be swallowed.  

➢ Place mirrors around the house at your child’s eye level. There are some 

on the market that are not breakable.  

My Child Doesn’t Look at Me! 

The following are some suggestions on how you can gain your child’s attention. 

When your child refuses to look at you, it’s easy to try “quick-fix” strategies that 

may work for the moment or work in an urgent situation. But, in the long run, 

this won’t help your child to become an active communication partner. 

Some children may have learned from past experience that they don’t really 

get enough information from looking at other people. This can happen when: 
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➢ Parents are using only speech with a child who is not able to learn 

through hearing alone. 

➢ Families are struggling to use signs, or know only a few signs to use. Or 

they feel awkward, uncomfortable, or unsure about the importance of 

using signs. 

Some children may have learned from past experience that when they look at 

others, there will be demands made of them. This can happen when: 

➢ Families are using a lot of questions and commands in their 

communication. 

➢ Parents are not following their child’s lead in play and interest. 

Some children may have learned from past experience that looking at others 

and trying to make sense of what they’re saying/signing is very frustrating. 

This can happen when: 

➢ Families haven’t had enough information or support to help them learn 

how to communicate with their child. 

➢ Families with a child who has additional special needs lack information 

about how to communicate in ways to meet their child’s unique needs. 

What to Avoid 

The following actions should be strictly avoided as they may be unhelpful or 

even harmful: 

➢ Roughly tapping your child. 

➢ Waving your hands too close to her face. 

➢ Forcibly trying to turn your child’s face towards you. 

➢ Glaring at your child when he finally looks at you. 

➢ Any behaviour or action that shows your frustration. (Remember, you 

want to model what you want your child to do.) 

➢ Demanding that your child understand or respond in a way that he finds 

difficult. 
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Strategies that work 

➢ Waiting. 

➢ Gently tapping your child’s shoulder or arm once or twice. 

➢ Bringing the object your child is interested in close to your face. 

➢ Looking pleased when he finally looks at you. 

➢ Offering more comments and fewer commands and questions. 

➢ Relaxing and having fun with your child. 

An important note: Deaf mothers usually sign by moving themselves and their 

hands within their infant’s line of vision, rather than by physically moving their 

child. Mothers with typical hearing may also find this a useful strategy. 

What if My Child has Additional Challenges? 

If your child is visually impaired, use his other senses to alert him to 

communication and play. Gently tap him. Let him feel your face as you talk and 

smile. If he is able to see contrasts of light and colour, try wearing bright 

clothing, or using voice-activated lights to get his attention. Stay close when 

speaking and signing to make the best use of the vision he has. 

If your child resists eye contact because of additional behavioural challenges 

(associated with autism, for example), continue to be animated in your 

communication. Speak and sign close to your child and down at his level. Use 

interesting sound, light and action toys. Use pictures of routines and objects and 

signs to get your message across. Some parents have observed that if they 

persist - keep trying for several minutes to get their child’s visual attention - this 

can pay off. 

If your child resists touch (is tactile defensive), go slowly but continue to 

gently encourage him to try touch activities. Finger painting, sand and water 

play, textured books, and play with soft materials like bubbles or cloth balls can 

help him to become more comfortable with touch. Continue to get his visual 
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attention by speaking and signing, using intonation and animated body 

language. 

 

Adapted from: 

-Getting My Child’s Visual Attention in My Turn to Learn: A 

Communication Guide for Parents of Deaf or Hard of Hearing Children 

from Elks Family Hearing Resource Centre. The book is available from 

Alberta Hands & Voices Lending Library 

-Babies & Hearing Loss Notebook: An Interactive Resource for Families of 

Young Children who are Deaf or Hard of Hearing  

-Outcomes of Children with Hearing Loss: Results from a Multicenter, 

Longitudinal Study (Walker et al, 2015) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

http://www.infanthearing.org/familysupport/wisconsin-notebook.html
http://www.infanthearing.org/familysupport/wisconsin-notebook.html
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Speechreading 

Speechreading is the ability to understand what others are saying by taking in 

all visual cues for understanding.  It involves: 

➢ watching the lips, jaw, tongue, and teeth movements of the talker 

➢ watching the facial expressions, which help to identify feelings 

➢ knowing the topic and the vocabulary that goes along with the topic 

➢ body language 

Factors that Impact Speechreading 

Speechreading is not a complete solution for understanding what people say. 

The following factors come into play: 

➢ The average speaker makes about 13 speech movements in one second, 

whereas our eyes can only take in about eight or nine movements in a 

second. 

➢ Not all sounds are visible; of the 14 we can see, only four of them are 

very easy to speechread. Approximately 60% of speech sounds are hard 

to see. 

➢ There are many sounds that look alike on the lips of the speaker. For 

example, /p/, /b/ and /m/ all involve the same lip movements. That 

means that the following words look alike: peat, Pete, beat, beet, meat, 

meet. 

➢ The speaker’s lips, teeth, and tongue may not be in clear view. Examples 

include obstacles in front of the mouth; the face is in shadow; the head is 

turned away. 

➢ Group discussions with many people talking quickly make it difficult to 

keep up. 
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➢ Some people are difficult to speechread because they don’t move their 

lips very much, or they speak quickly despite reminders to slow down. 

Strategies to Help Speechreading 

Speechreading does not mean that you try to see every word. What is 

happening at the time, and any additional knowledge about the situation, can 

help to fill in the gaps. If your child is struggling to understand, be sure that she 

knows the topic being discussed. Encourage your child to: 

➢ Focus on the general message rather than each word. 

➢ Keep trying even if the first part of a sentence is missed. The last part 

may make sense if you wait for the whole sentence. The mind fills in what 

the eye (and ears) miss. 

➢ Watch the speaker’s face, mouth, and body language. 

As a speaker, remember to: 

➢ Use natural speech and lip movements. Exaggeration actually makes it 

harder. 

➢ Slow down slightly. Make sure to say the word endings, rather than let 

words run together. (In the mirror, silently say and compare “Pleased to 

meet you.” versus “Pleased meecha.”) 

Your child may have already started speechreading without realizing it. The 

following activities can be used to improve the natural speechreading skills of all 

children (everyone benefits from speechreading skill): 

➢ Silently sing or say familiar nursery rhymes, commercial jingles, songs, and 

commonly used phrases or sayings. You can give a hint, or not - they have 

to guess the title, topic, or product. 

➢ Tell a short story or riddle with everyone watching and listening. 

Periodically drop your voice or silently say certain words or phrases. 
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➢ Play word games such as hangman or Scrabble. Write spelling words or 

key vocabulary words with some missing letters to practice guessing a 

whole word by seeing only part of it. 

➢ Point out commonly understood gestures, such as “Come here,” “Wait a 

minute,” “Stop.” Identifying gestures can be an entertaining form of 

charades. 

There are some speechreading programs available on DVD. Most of them have 

adult vocabulary. A program that is appropriate for age 10 years and up is 

“Sound Ideas.” This DVD was made in Calgary for the Canadian Hard of Hearing 

Association (CHHA), and is also available from Deaf & Hear Alberta. Alberta 

Hands & Voices has one copy of this DVD in its lending library.  

http://www.chha.ca/chha/publications-speechreading.php 

  

http://www.chha.ca/chha/publications-speechreading.php
http://www.chha.ca/chha/publications-speechreading.php
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Creating a Language-Rich 

Environment 

After reading the previous section on the importance of incidental learning, you 

may have a new appreciation for the importance of creating a language-rich 

environment for your child. 

What is a Language-rich Environment?  

Language-rich environments include the home and the places families visit. The 

people children spend time with and the activities they do together also 

contribute to language-rich environments. To make experiences language-rich, 

parents can create opportunities for communicating with their children. The 

activity could be anything - the key is how it’s done. Language-rich activities 

rely on adults nurturing and responding positively to children’s 

communication. 

How can Parents Create Language-rich Environments?   

Parents play an important role in their children’s 

language development. Children’s brains are wired 

to learn language; parents can help this process along 

by providing a variety of opportunities to 

communicate. Children learn language more easily 

when parents talk about what they are doing (and seeing, touching, tasting, 

and hearing) as they are doing it. This can occur naturally as you play and do 

activities together. If parents speak a language other than English, they can do 

all of these activities in the language of the home.  

Research (Walker et al, 2015) with children who are Deaf or Hard of Hearing 

showed that televisions serve as a source of background noise, and parents and 

children talk less to each other when the television is on (this applies to the 

Creating a language–

rich environment 

means turning the 

television off. 
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radio too!). Creating a language-rich environment for children who are Deaf or 

Hard of Hearing means turning the TV off. 

A resource to help you create language-rich environments is Talk Box. Talk Box 

was put together by speech-language pathologists to share ideas about 

creating language-rich environments for preschool (birth to 5 years) and school-

age (5 to 12 years) children. Talk Box shares ideas and activities for creating 

language-rich environments. It has everyday tips, information about what to 

expect in language development, when to get help, and where to get help. This 

information is shared in newsletters, activity sheets, and information sheets that 

parents and professionals can access/reproduce from Alberta Human Services. 

http://humanservices.alberta.ca/family-community/talk-box.html 

 

Another excellent site for ideas about age-appropriate activities is PBS Parents: 

http://www.pbs.org/parents/ 

 

 

Adapted from:  

-Talk Box, Alberta Human Services 

-Outcomes of Children with Hearing Loss: Results from a 

Multicenter, Longitudinal Study (Walker et al, 2015) 

  

http://humanservices.alberta.ca/family-community/talk-box.html
http://www.pbs.org/parents/
http://humanservices.alberta.ca/family-community/talk-box.html
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Bi l ingualism: 

Should I  Enroll  my Chi ld in an 

Immersion Program? 

Adapted from Elizabeth Rosenzweig, MS, CCC-SLP LSLS Cert. AVT 

In today’s world, being bilingual has advantages. Some families speak more than 

one language in the home. In other cases, children attend bilingual immersion 

programs. What factors need to be taken into account when considering oral 

bilingualism for children who are Deaf or Hard of Hearing?  

To clarify upfront, we are talking specifically about oral bilingualism: learning 

two or more languages through listening and speaking. The research and 

conclusions discussed here do not apply to children whose parents have chosen 

a Bilingual-Bicultural or Total Communication approach using sign language and 

spoken/written English. 

Teachers used to tell parents to stick with just one language, usually English. The 

idea was not to confuse children. This advice was thought to be especially 

important for children at risk for language delays, such as children who are Deaf 

or Hard of Hearing. New research shows us, however, that this idea is incorrect. 

We now know that children, including children who are Deaf or Hard of Hearing, 

can learn more than one language.   

Some families only speak English at home, but want their child to have the 

advantage of being able to speak another language as well. This situation is 

different than a family who speaks two languages at home and can expose their 

child to both languages from day one. For children from English-speaking 

homes, second language exposure begins at school.  
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Key Factors to Successfully Learning More than One Language  

➢ Lots of exposure to fluent language models.  

To help children learn a language, they need to hear that language being 

spoken often by native or fluent speakers. We now encourage parents 

who are stronger in their native language to speak the native language to 

their children. When parents speak to children in their “heart language,” 

they are able to communicate more clearly and give the child a rich 

language model. 

➢ Average intelligence and no cognitive/learning delays.  

Children with additional challenges are capable of becoming bilingual. 

The extent to which a child can learn more than one language depends 

on the extent to which they can learn the first language. If the child is 

delayed in learning Language #1, she will likely also show delays in 

Language #2. These delays aren’t necessarily caused by learning two 

languages. They are more likely due to the fact she has difficulty with 

languages overall. 

➢ Good access to the speech signal. 

 If the child’s hearing devices are not appropriately programmed, or if 

she is not wearing her hearing devices consistently, she will not have 

access to all of the sounds of speech. Learning one oral language will be 

difficult, let alone two or more. Remember that we only speak as well as 

we hear, so access to all of the sounds of speech is crucial for children to 

become bilingual. 

➢ Early exposure and early intervention.  

The sooner, the better! Babies are born with brains ready to learn 

language, so getting children who are Deaf or Hard of Hearing enrolled 

in early intervention, access to hearing devices, and early exposure to 

both languages is important for a good outcome.  
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What to Expect for a Child Learning Two Languages  

Children learning multiple languages often go through a silent phase, when they 

are taking in both languages, but may not be communicating much in one or 

both of them. This silent phase is followed by a period of language mixing, 

where the child seems to confuse both languages or use them together. Finally, 

the child learns how to code switch, or how to tell the difference between the 

two languages and how to decide when and where to use them. These steps are 

all part of the natural process of becoming bilingual and should not be mistaken 

for a language delay or disorder.  

However, there are some children who do actually have a language delay or 

disorder and this tends to show up in both languages. If a child who is Deaf or 

Hard of Hearing is struggling to learn her first language, introducing a second 

language may not be the best strategy. Also, immersion may not be the best 

strategy for a child whose hearing loss was identified late and has a lot of 

catching up to do. 

Is a Bilingual Immersion Program Right for Children who are 

Deaf or Hard of Hearing?   

Like most things, the answer is: it depends on the child! In general, earlier is 

better. Starting to learn a second language in preschool is much easier than to 

start learning in high school. Both can be done, but our brains are more ready 

and able to learn new languages at a younger age.  

Questions to help you and the school team assess your child’s readiness include: 

➢ Does my child have a solid foundation in her first language? Are her 

language skills on par with her hearing peers in English before we 

introduce a second language? 

➢ How is the school day divided between languages? Would my child do 

better if certain, more difficult, subjects were taught in her first language? 
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➢ Will my child have access to the same supports that she would have in an 

English-only program? For example: access to an educational audiologist 

and/or an FM/DM system, or support from a teacher of the Deaf and 

Hard of Hearing. Will the teacher of the Deaf and Hard of Hearing be 

fluent in the second language? 

➢ Will the bilingual immersion staff work collaboratively with professionals 

to learn the best ways to teach a child who is Deaf or Hard of Hearing? 

➢ Is the child able to follow along in the classroom and access the 

curriculum through listening? 

➢ How is the curriculum structured to help parents who may not speak the 

second language? Is tutoring or homework help available for students? If 

you do not speak the second language, you may not be able to help your 

child with homework. 

➢ Are there opportunities for the child to practice the second language 

outside of school, like social gatherings or after-school or weekend 

activities? 

 

Children who are Deaf or Hard of Hearing are very capable of learning to listen 

and talk in more than one language. Good access to sound combined with rich 

language input is the key to success.  

Following are some personal perspectives on bilingualism from parents and 

professionals. 
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Our Journey with French Immersion  

Adapted from Kathi Osinchuk 

My son Stu has unilateral hearing loss, low working memory capacity, and ADHD 

(Attention Deficit/Hyperactivity Disorder). 

Stu started with French immersion in kindergarten. In grade one, he started to 

have difficulty. In his words:  

“It was hard to hear and pronounce what teacher was saying. I had to pay a lot 

of attention to just keep up. It was very tiring having to listen so much. It was 

hard. It was frustrating not being able to understand.” 

As a parent, I would say the 'active' listening demands of French Immersion were 

significant and exhausting for my son. This was the case despite consistent and 

diligent use of an FM system. 

Some secondary difficulties that we noticed were that Stu started to feel like he 

was stupid when others were able to understand and speak the language and 

he could not .His self-esteem went in the pot .Towards the end of grade one ,we 

stopped even trying to have 'output' or be producing anything - our goal for 

Stu was just getting through the day. Stu became explosive and volatile at home 

and at school, and he hated going to school. 

When we enrolled Stu in French immersion, we thought we would 'see how it 

goes' and keep a close eye on it - which we did. We thought because Stu was 

'smart', this might make up for the hearing loss (it didn't; he just got creative 

about how he could cope with his difficulties). 

In hindsight, we should have moved him to an English program in mid-grade 

one, when he started having behavioural difficulties due to his frustration level. 

That extra six months was horrible .If I had to do it again ,we would have moved 

him right away . 
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Now Stu is in a small class of 16 students. The listening environment is so much 

better. He is excelling academically and socially and is being taught many 

strategies and skills for dealing with the difficulties associated with ADHD. My 

son is happier, and so am I. 

It Takes a Village to Teach a Child  

Adapted from Jennifer MacGowan 

My daughter, Brooklyn, is 12 years old and has been in French Immersion since 

kindergarten. She was diagnosed with bilateral, moderate sensorineural hearing 

loss in the high frequencies in grade one and wears hearing aids in both ears. 

We had a huge decision to make – whether to keep her in immersion or place 

her in an English-only school. Fortunately, from the beginning, we had excellent 

resources to help us make this decision, from the school principal and 

teachers, to the hearing strategist (also known as a teacher of the Deaf/Hard of 

Hearing) and child psychologist. 

As the saying goes, it takes a village to raise a child. In this case, it takes a village 

to teach a child with hearing loss that she can do anything she sets her mind to, 

including learn a second language. Once we confirmed the diagnosis, we rallied 

every resource we could find to determine the best learning environment for our 

child. We knew that learning a second language in addition to having hearing 

loss had the potential to pose a significant challenge. On the other hand, we 

believed that if we had the right resources in place and a child who was 

motivated to learn a second language, then we had a formula for success. I’m 

pleased to say we haven’t looked back. 

Brooklyn has been in both an elementary and junior high school for French 

immersion and she has been the only hearing loss student in both schools. The 

educators in these schools have been extremely accommodating and they treat 

her like any other student. In fact, I couldn’t imagine moving her away from 

French immersion given the significant amount of support that we receive. 
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Where is Nouvelle France? 

 

A Perspective from an Educational Audiologist 

By Sandra Vandenhoff, Au.D., R. Aud 

When I was in grade seven, I switched to a French immersion program at a 

junior high school. I remember being very excited about the idea when I first 

heard about it - not necessarily because I wanted to learn French, but because it 

was at a junior high school, and I would take the bus to school instead of walk! 

At the time, I had a severe hearing loss and wore two hearing aids. My school 

was not in the public system, and despite living in a large city, I did not have 

access to a teacher of the Deaf/Hard of Hearing or an educational audiologist. I 

did not know about FM systems.  

I remember being mystified about Nouvelle France in history class. I could not 

find it on the map (even old maps). I did poorly on my history test because I did 

not make the connection between Nouvelle France and Canada until later in life. 

It made me wonder about other    gaps - because I certainly struggled in grade 

nine and beyond when I switched back to an English school (again, without an 

FM system). 

In my work as an educational audiologist now, I see technology as being a 

critical part of success in school, especially in an immersion program. If your 

child does not wear her hearing aids or cochlear implant processors consistently, 

I would not recommend an immersion program.  

In many languages the soft, high pitch sounds are the ones that give 

information about verb tense and grammar. Hearing aids and cochlear implants 

provide a “circle of sound” of about six feet around the student. When the 

teacher is more than six feet away, the microphones of the hearing aids and 

cochlear implant processors cannot pick up the really faint sounds of speech 

that are so important. FM and DM (Digital Modulation) technology overcome 

this obstacle by placing the microphone six inches or less from the teacher’s 

mouth. 
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Research shows some strong positive effects of bilingualism on the brain. 

However, research also shows the increased demands on the brain that come 

from processing in two different languages may come at the expense of the 

ability to hear in noise. In other words, noise in the classroom may have a 

greater impact on bilingual children. 

Personal FM/DM systems will help to overcome the effects of distance and noise 

in the classroom. I recommend that assistive technology becomes an integral 

part of classroom learning for children in immersion programs. In addition to 

the teacher transmitter, passing around microphones should also be considered 

so the student who is Deaf or Hard of Hearing can have access to language 

models from their peers. 

What is Best for Learning? 

 

An Education Consultant’s Perspective 

Adapted from Dr. Donna Crawford 

I have no parental experience with a child who is Deaf or Hard of Hearing, but 

quite a bit of exposure as an educator in French Immersion programs. In total, I 

worked 19 years in schools with French Immersion programs - as a resource 

teacher, assistant principal and principal. 

 

When I started looking at files of students who were struggling for no apparent 

reason, there was often a history of ear infections in preschool and kindergarten. 

That is not to say everyone with that history did poorly, but many who were 

struggling did. In those cases, I advised parents to get both vision and hearing 

checked, among other things.   

Classes in immersion programs are very auditory-based, although there are lots 

of gesture and visual information to supplement the French language and 

vocabulary instruction. Teachers may be auditory learners themselves, so they 

may have to work hard to remember to attend to the other learning modalities. 

More visual materials are available in French than for Spanish or Mandarin, but 

not as much as in English. The subtle differences in tonalities in French vowels as 
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well as the intonation of the language make it an interesting linguistic challenge 

for most learners. Students learn the language primarily by listening to the 

teacher and then repeating what has been said. Even slight changes in the 

pronunciation of a word in French can result in two different vocabulary words 

being produced.  

 

My own son, who had significant written language and vision issues, did really 

well in French Immersion. His peers did not even realize he had an issue until 

grade three, because he always sounded good. He learned the oral and 

receptive aspects of language easily, and no one really noticed that he could not 

read or write much in grade one and two - except me. I was busy doing vision 

therapy with him every day and teaching him to type. French immersion for him 

was an advantage - so I am not saying that children with disabilities in general 

cannot do it. 

 

Some students who are Deaf or Hard of Hearing do not sound like a native 

speaker of English, but usually they can be understood. Add a second language 

with different accents, sounds and grammar, and I think you are asking a lot of a 

young child. For kindergarten or grade one, unless the parents see this as part 

of their culture and history, it is really way more difficult and I would never 

suggest an immersion program unless there are clear indicators for a specific 

child that he or she will be able to thrive. 

In many school systems, there is a later entry point for French Immersion, often 

at grade five or seven. If a parent is considering late French Immersion for a 

child who is otherwise meeting grade level expectations, it should be fine with 

support. Late immersion students already work harder than average. This is 

because they are learning new content at a faster rate than in kindergarten or 

grade one through a new language. Higher levels of fatigue may result - in 

addition to listening fatigue, which is common in students who are Deaf or Hard 

of Hearing. 

By the end of grade nine, you can hardly tell the difference between students 

who start in kindergarten (early entry) and grade five or seven (late entry). This 

may be at least partially explained by the fact that the late entry students are 
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not a typical group of learners when they begin to learn the language. They are 

self-selected, at least partially based on academic progress to date, and love the 

language. The early entry group may have slightly better vocabulary; the late 

entry students may have better grammar.  

Most students do start bilingual immersion in kindergarten and grade one. A 

much smaller group are willing to give up their friends and go into grade five or 

seven immersion. This is one of the best reasons to start early. There is certainly 

evidence that points to greater brain flexibility in the early years, and general 

advantages in brain growth through learning a second language. However, later 

entry works just as well. In the end, to be really fluent, you have to live the 

culture of any language. Experienced second language teachers will tell you that 

to learn a language, regardless of age, takes perseverance, a tolerance for 

ambiguity and a willingness to take academic risks.  Parents should ask 

themselves if these are characteristics of any child they are considering for an 

immersion program.  

Another thing to consider is the transportation issue. Children who are Deaf or 

Hard of Hearing will generally have more listening fatigue at the end of the day. 

If enrollment in a French immersion program means a long bus ride, I would not 

add that, especially for a young child. Many parents report their kindergarten 

child, who had not taken afternoon naps in many years, began to sleep in the 

afternoons.  

I would consider the nature of the hearing loss, what the first language is for the 

parents, how much English language the child has, and how hard it was to 

achieve English oral language skills. In theory anyone can do immersion, if the 

teacher, student and family are dedicated enough. In practice, I would not do 

that to my child with a significant hearing loss, unless there was some really 

good reason.  
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Myths and Realities of French Immersion 

By the Canadian Association of Immersion Teachers and Calgary Board of 

Education: http://205.193.86.57/collaborateurs-contributors/articles/mythes-

myths-eng.html 

The article is not specific to children who are Deaf or Hard of Hearing – however, 

it does mention hearing loss, and is based on research. This article contradicts 

information provided in the articles above. In an effort to provide a balanced 

overview, these points are highlighted below: 

MYTH    Students should get help in French, if possible. 

FACT Most special needs are not related to the language as such. As 

soon as the child learns strategies to respond to his or her special 

needs, these strategies can be transferred to the immersion 

program, including French. While getting help in French would be 

better, English resources can be used if necessary.  

MYTH Parents who register their children in immersion have to know 

French so that they can do more to help their children.   

FACT  Parents must understand that French immersion was created for 

students who have no knowledge of the French language.  

MYTH  Late immersion students benefit from the same advantages as 

early immersion students. 

FACT Erin Gibson, a student and graduate of the early immersion 

program, describes the difference between the two programs in 

this way: "When all the high school immersion students went to a 

French play, everyone understood the story and got the message, 

but the early immersion students enjoyed more of the jokes." (Yes, 

You Can Help!, 1997).  

 

http://205.193.86.57/collaborateurs-contributors/articles/mythes-myths-eng.html
http://205.193.86.57/collaborateurs-contributors/articles/mythes-myths-eng.html
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This reality is more than a question of fluid proficiency. Early immersion 

students can learn a third or fourth language more easily than other students. 

The research shows that early and late immersion students have several 

advantages when they learn a second language, but early immersion students 

enjoy a greater number of advantages (Archibald et al. 2006). 

Conclusion 

Some of the information provided above is based on research, and some on 

personal experience. In the end, the Alberta Hands & Voices mantra is especially 

relevant:  Whatever choice is best for your child makes that the right choice. 

Careful consideration is important; so is going with your gut feeling.  
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Early Literacy 

Being literate involves knowing how to read and write. Literacy is important 

for all children who are capable of reading and writing. Children who are Deaf or 

Hard of Hearing will learn much about the world through reading. Being able to 

communicate thoughts in writing is also very helpful in participating in society.  

Language, reading and writing skills develop at the same time and are closely 

linked.  A strong emphasis on communication in infancy is very important for 

reading and writing skills later in life. Through their daily activities, children learn 

language, especially if you talk about what you are doing. Everyday routines 

such as meals, diaper changing, baths, play, and shopping are great times to 

introduce new words.  

Children who are Deaf or Hard of Hearing have the same aptitude for language 

development as children with typical hearing. REMEMBER: It is never too early to 

focus on literacy, especially with children who are Deaf or Hard of Hearing!  

Examples of Early Literacy Behaviours 

➢ Book handling – letting children physically manipulate and handle books 

in the earliest stages. They will learn how the pages feel and how to turn 

them. They will learn to hold the book right side up.  

➢ Looking and recognizing – behaviours related to how children pay 

attention to and interact with pictures in books, such as gazing at 

pictures or laughing at a favourite picture. Behaviours that show 

recognition and an understanding of pictures in books, such as pointing 

to pictures of familiar objects.  

➢ Picture and story comprehension – behaviours that show a child’s 

understanding of pictures and events in a book, such as imitating an 

action seen in a picture or talking about the events in a story.  

➢ Story reading behaviours – behaviours that include children’s verbal and 

signed interactions with books and their increasing understanding of 
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print in books, such as babbling in imitation of reading, page turning, or 

running their finger along printed words.  

Strategies to Promote Early Literacy 

➢ Expose the child to a variety of print formats (i.e., books, newspapers, 

magazines, etc.) 

➢ Enable captioning on the television whenever it is on.  

➢ Let your child see you read – children will imitate what they see others 

do.  

Strategies to use with the Child when Reading Together 

➢ Let the child choose what book he wants to read. If the child is still too 

young to choose a book, pick age appropriate books. For infants and 

toddlers, board books are wonderful. They contain bright, simple 

pictures, are sturdy and easy to hold. They can withstand toddlers’ hands 

and mouths and are stiff enough to prop up.  

➢ Prop a book up anywhere the infant can see it: crib, floor, bouncy seat.  

➢ For infants and toddlers, stick to the main idea when reading a book. Do 

not sign or read every word. The child’s attention span will only allow you 

to focus on the main concept.  

➢ Let the child decide how he wants to read the book. Let children turn the 

pages, skip pages, go back and forth. As they get older, they will grow to 

understand that there is a story in between the covers. The important 

thing, initially, is to foster their love of reading. Use big books and flannel 

boards. Flannel boards engage the use of tactile skills too.  

➢ Don’t be limited by the words. Expand on the book’s ideas. Talk about 

what you see in the book and apply it to the child’s life. “See that 

doggie? We have a doggie. Your doggie’s name is Max.”  

➢ Be dramatic. Make reading fun and interesting. You may even want to act 

out the story after you have read it. If the child is old enough, involve him 

in the story. Give the child a part to play.  
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➢ Read it again and again and again. Babies and toddlers love repetition. 

They may begin to memorize the words to the story and eventually 

associate their memorized words to the ones written on the page.  

Tips to use When Signing a Story with a Child 

➢ Whenever possible, learn and practice new sign vocabulary contained in 

the story prior to reading the book with the child.  

➢ You may want to use a mirror. Some children prefer to sit in an adult’s 

lap, therefore signing can be difficult. Using a mirror allows the child to 

see your facial expressions, a very important element in sign language.  

➢ Sign on the baby’s body and in their space and on the book. They will be 

focused on the book and may not want to look at the reader/adult.  

➢ Bring the book up to your face. The child can then see facial expressions 

in relation to the story. This helps keep a young child’s attention.  

➢ Sign even if the child is not looking at you. Most children who are Deaf or 

Hard of Hearing are visually oriented and have good peripheral vision. 

They will catch some of the signing, even when not looking at you.  

➢ Use props when reading a book. For example, let the child see that the 

bear they see in the book and the stuffed bear they play with use the 

same basic sign.  

➢ If you don’t know some signs, don’t panic. Use gestures, point to 

pictures, and act out that part of the story.  

➢ Keep a sign language dictionary close by when reading to look up signs 

you don’t yet know. It is a good way to expand your sign vocabulary. But 

be careful - if it takes too long to find the word you may lose the child’s 

interest in the book.  

➢ Fingerspell – children who are Deaf or Hard of Hearing need to know the 

alphabet and see the connection between letters and words/signs. They 

are also interested in forming the letters on their little hands.  

➢ Consider reviewing the article, The 15 Principles for Reading to Deaf 

Children - Reading to Deaf Children; Learning from Deaf Adults from the 



 

 

 67 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

Laurent Clerc National Deaf Education Center at Gallaudet University. This 

article is available from the Alberta Hands and Voices Lending Library. 

Literacy Resources 

ASL Mother Goose Program  

The ASL Parent-Child Mother Goose Program: American Sign Language Rhymes, 

Rhythms, and Stories for Parents and Their Children 

http://www.deafculturecentre.ca/public/estore/Product.aspx?ID=72&n=ViewCat

egory-ID02018a 

 

Marvel’s The Blue Ear  

Stories that show children that heroes wear hearing aids. 

https://news.marvel.com/comics/23586/iron_man_introduces_blue_ear/  

Supporting Success for Children with Hearing Loss: Books and Games 

http://successforkidswithhearingloss.com/catalog 

 

 

Amy Kroll – I’m the Boss of My Hearing Loss - A short children's 

book written to educate and encourage children about their hearing 

loss. It serves as a communication tool for audiologists, parents, and 

teachers to facilitate children’s understanding of the various 

obstacles they may face. Its purpose is to promote encouragement 

through simple explanations and illustrations that break down the 

often complex information children receive about hearing 

impairment. 

 

Carole Addabbo - Dina The Deaf Dinosaur - Dina runs away from 

home to the forest because her parents won't let her learn sign 

language. There she befriends an owl, a chipmunk, and a mole. Age: 

Five through ten 

http://www.deafculturecentre.ca/public/estore/Product.aspx?ID=72&n=ViewCategory-ID02018a
http://www.deafculturecentre.ca/public/estore/Product.aspx?ID=72&n=ViewCategory-ID02018a
https://news.marvel.com/comics/23586/iron_man_introduces_blue_ear/
http://successforkidswithhearingloss.com/catalog
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Lorraine Aseltine, Evelyn Mueller, Nancy Tait - I'm Deaf and It's 

Okay - A young boy describes the frustrations caused by his 

deafness and the encouragement he receives from a deaf teenager 

that he can lead an active life. 

 

Barbara D. Booth - Mandy - This story is about a girl named Mandy 

who cannot hear and about her grandmother and the things they 

do together. When the story begins Mandy is making cookies in the 

kitchen with her grandmother. 

 

Patricia A. Dyreson - A Very Special Egg - Two children (one deaf 

and the other hearing) will discover the true meaning of Easter-

including religious symbolism - "new life" in nature. Guy Blair's 

pictures capture the children's facial expressions and include hands 

that sign. 

 

Kate Gaynor - A Birthday for Ben - "highlights the everyday issues 

that deaf children may encounter on a daily basis in mainstream 

schools”. 
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Wendy Kupfer - Let's Hear it for Almigal - Almigal is a young girl 

who is hearing impaired, but desperately wants to hear the world 

around her. She eventually finds a solution and is able to enjoy the 

little sounds around her. 

 

Patricia Lakin, Robert C. Steele (Illustrator) - Dad and Me in the 

Morning - Adventure of a parent and hard of hearing child at the 

lake. 

 

Christy Mackinnon - Silent Observer - Story of a deaf child and her 

family's life in Canada during the late 1800s. 

 

Melanie Paticoff - Sophie's Tales: Learning to Listen- Sophie is a 

little dog with hearing loss, and hears with a cochlear implant. She 

visits an audiologist and has cochlear implant surgery. 
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Melanie Paticoff - Sophie's Tales: Overcoming Obstacles- Sophie 

the little dog with a cochlear implant meets Champ, a Labradoodle 

who wears glasses. Together they share a story of disability 

awareness, friendship, sportsmanship, and overcoming adversity. 

 

Jeanne Whitehouse Peterson - I Have a Sister. My Sister is Deaf - 

A young deaf child who loves to run, jump, and play, is 

affectionately described by her older sister. 

 

Anita Riggio - Secret Signs: Along the Underground Railroad - 

Luke, who is deaf, must find his contact on the Underground 

Railroad. His courage and quick thinking enable him to pass along 

the description of the next safe haven in a way no one would ever 

suspect. 

 

Betty Rushford - Best Buddies and The Fruit of the Spirit - The 

collection teaches children the importance of such things as 

accepting people as they are, keeping promises, obeying parents, 

eating vegetables, fastening seatbelts, good manners, and 

controlling the tongue. It contains storylines about children with 

disabilities and hearing loss, how to handle scary situations, and the 

neighbourhood bully. 
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Michael Thal- Goodbye Tchaikovsky - A twelve-year-old violin 

virtuoso, David Rothman, is plunged into a deaf world, necessitating 

him to adapt to a new culture and language in order to survive. 

 

Jan Wahl, Kim Howard (Illustrator) - Rosa's Parrot - A mischievous 

parrot wreaks havoc when he plays a trick on his hard-of-hearing 

owner in this tale of friendship and forgiveness. More than just a 

companion, the little bird is also a help to her, repeating people's 

questions loudly so that she can hear. 

 

Dawn L. Watkins - The Spelling Window - Shelly is embarrassed by 

her deaf friend Seth's loud voice during a trip to the state capital. 

She changes her feelings to respect when an accident happens. 

 

Maureen C. Riski, Nikolas Klakow - Patrick Gets Hearing Aids – 

published by Oticon. The story of a rabbit who teaches children 

about hearing aids. Contains good information about feelings, and a 

detailed description of the audiology visit. 
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Oliver Gets Hearing Aids – published by Phonak. The story is the 

same as above, but features an elephant. 

 

Jean Davies Okimoto - A Place for Grace – With the help of a man 

with hearing loss, a little dog finally manages to graduate from a 

training school for hearing assist dogs. 

 

 

Isaac Millman – Moses Goes to a Concert - Moses and his school 

friends are deaf, and like most children, they have a lot to say. They 

communicate in American Sign Language, using visual signs and 

facial expressions. Today, Moses and his classmates are going to a 

concert. Their teacher, Mr. Samuels, has two surprises in store for 

them, to make this particular concert a special event. 

 

 

Marlee Matlin – Deaf Child Crossing – Oscar-winning actor Marlee 

Matlin teaches us about friendship, differences, and patience in this 

buoyant and fulfilling novel featuring Megan, a deaf girl, and her 

new best friend. By the end of a summer of both fun and frustration, 

Megan comes to realize that “no matter who you are, sometimes 

you’re going to need help.” 
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Cece Bell – El Deafo - A 2015 Newbery Honor Book Going to 

school and making new friends can be tough. But going to school 

and making new friends while wearing a bulky hearing aid strapped 

to your chest? That requires superpowers! In this funny, poignant 

graphic novel memoir, author/illustrator Cece Bell chronicles her 

hearing loss at a young age and her subsequent experiences with 

the Phonic Ear, a very powerful - and awkward- hearing aid.  The 

Phonic Ear gives Cece the ability to hear - sometimes things she 

shouldn’t - but also isolates her from her classmates. She really just 

wants to fit in and find a true friend, someone who appreciates her 

as she is. After some trouble, she is finally able to harness the power 

of the Phonic Ear and become “El Deafo, Listener for All.” And more 

importantly, declare a place for herself in the world and find the 

friend she’s longed for. 

 

Pete Seeger & Paul Dubois Jacobs – The Deaf Musicians - Poor 

Lee! He used to be a jazzman who could make the piano go 

yimbatimba- TANG—zang-zang. But now he's lost his hearing, and 

the bandleader had to let him go.  So Lee goes to a school for the 

deaf to learn sign language. There, he meets Max, who used to play 

the sax. Riding the subway to class, they start signing about all the 

songs they love. A bass player named Rose joins in and soon they've 

got a little sign language band. And in no time they're performing 

for audiences in the subway, night after night. 

 

Jennifer Moore-Mallinos – It’s Called Deafness - Titles in the Live 

and Learn series take a child's point of view - especially the view of 

children who either suffer from some physical challenge or lack self-

confidence in going about their everyday activities. This book 

describes challenges that hearing-impaired children face, and how 

one child overcomes them to live a normal, happy life. This 

attractively illustrated picture storybook series encourages kids to 

understand themselves and overcome problems that have troubled 

them. Following each story are four pages of suggested activities 

that relate to the book's theme. A final two-page section offers 
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advice to parents. Live and Learn titles are available in both English 

and Spanish language editions.  

 

Bill Wise & Adam Gustavson – Silent Star: The Story of Deaf Major 

Leaguer William Hoy - William Hoy loved baseball. Growing up in 

the 1860s and ’70s, he dreamed of one day playing in the major 

leagues. A far-off fantasy for many boys, fulfilling this dream was 

even more of a long shot for William, who was deaf. 

Striving to find his place in a hearing world, Hoy became a 

shoemaker. He took pride in his work, but baseball was still his real 

love. When an amateur team coach saw him playing behind the 

shoemaker’s shop, Hoy dazzled the coach with his hard-hitting skills. 

Moving from amateur clubs to the minor leagues and eventually to 

the majors, Hoy proved himself again and again—overcoming 

obstacles and becoming a star both on and off the baseball 

diamond. 

 

Myron Uhlberg – Dad, Jackie, and Me - An inspiring and 

sentimental tale of one famous summer in Brooklyn in 1947. It is the 

summer of 1947 and a highly-charged baseball season is underway 

in New York. Jackie Robinson is the new first baseman for the 

Brooklyn Dodgers-and the first black player in major league 

baseball. A young boy shares the excitement of Robinson's rookie 

season with his deaf father. Each day he listens eagerly to the 

Brooklyn Dodgers games on the radio. When his father arrives home 

from work, the boy uses sign language to tell him about the 

Dodgers. His father begins to keep a scrapbook, clipping photos 

and articles about Jackie. Finally one day the father delivers some 

big news: they are going to Ebbets Field to watch Jackie play in 

person!  
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Elyse Salpeter – Flying to the Light (Flying #1) - Seventeen year 

old Michael Anderson and his deaf kid brother, Danny, find 

themselves in mortal danger after their parents are kidnapped. 

Michael discovers Danny has a special gift - he knows what happens 

after a person dies - and now others want to know too. The brothers 

must outwit and outrun Samuel Herrington, a lethal biophysicist, the 

FBI, and even fellow Americans in a harrowing cross-country chase, 

because whoever gets to Danny first will have the power to rule the 

world. 

 

 

Sarah Miller – Miss Spitfire: Reaching Helen Keller - Annie Sullivan 

was little more than a half-blind orphan with a fiery tongue when 

she arrived at Ivy Green in 1887. Desperate for work, she'd taken on 

a seemingly impossible job - teaching a child who was deaf, blind, 

and as ferocious as any wild animal. But Helen Keller needed more 

than a teacher. She needed someone daring enough to work a 

miracle. And if anyone was a match for Helen, it was the girl they 

used to call Miss Spitfire.  

 

 

Chrissie Keighery – Whisper – “I'm always trying to figure out what's 

really going on. Always having to fill in the gaps, but never getting all 

the details. It's like trying to do a jigsaw when I don't even know what 

the picture is, and I'm missing one of the vital middle pieces.” How do 

you know if your friends are talking about you behind your back or 

if a boy likes you? They could act innocent, but you'd know from the 

rumours. You'd hear the whispers. But what if you couldn't hear 

those whispers anymore? What if everything you took for granted 

was gone? Being a teenager is hard enough. But being a deaf 

teenager?  

 

-Adapted from Babies & Hearing Loss Notebook: An Interactive Resource for 

Families of Young Children who are Deaf or Hard of Hearing 

http://www.infanthearing.org/familysupport/wisconsin-notebook.html
http://www.infanthearing.org/familysupport/wisconsin-notebook.html
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Social ization & Prevention of Bul lying 

Here are some of the many questions that may run through parents' minds 

when their child is first identified with a hearing loss: 

➢ Will my child have friends?  

➢ Will she be teased?  

➢ Will she play sports?  

➢ How will I ever leave my child in daycare?  

When you feel ready, here are some people to seek out:  

➢ Other parents who have experiences to recount and resources to tell you 

about, as well as warnings of what to avoid.  

➢ Adults who are Deaf or Hard of Hearing who can introduce you to their 

world and culture, as well as act as role models for your child.   

Facilitating Positive Social Experiences: The Early Years 

A first step in encouraging independence in social situations is leaving your child 

with a trusted caregiver. It is natural to wonder if communication difficulties will 

affect the quality of care and the relationships a child will develop with 

caregivers, teachers and peers. Caregivers do not necessarily need to have 

previous experience with a child who is Deaf or Hard of Hearing in order to 

provide a nurturing and positive environment, but it is important to find a 

childcare setting that is open to and enthusiastic about welcoming your child. 

When deciding on a childcare setting, there are some important questions to 

consider. These are:  

➢ If my child uses amplification (hearing aids, cochlear implants, FM 

systems), is the caregiver comfortable with and willing to learn about the 

technology? Will they be committed to helping ensure that my child is 

using the amplification consistently according to my directions?  
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➢ If my child uses sign language (either exclusively or in combination with 

other communication methods), is the caregiver willing to learn sign 

language and, if applicable, teach it to other children in the childcare 

setting?  

➢ What are the acoustics like in the setting? Are the floors carpeted? How 

many children are in one space at a time?  

➢ Does the caregiver recognize the need to both accommodate my child's 

special needs as well as foster an environment where my child is included 

and accepted by the other children?  

 

For more information, see the ‘Getting Ready for Kindergarten’ section in this 

toolkit. 

 

“What are those Things in Your Ears? “ 

It's an inevitable question and it is one your young child will be asked frequently 

by curious peers. Children should feel comfortable discussing hearing loss with 

friends and peers. In the early years the parent will be the model. When other 

children or adults ask about your child's hearing devices, the hearing loss, why 

you use sign language, etc., answer the questions fully. If you feel comfortable 

discussing hearing loss, your child will too. Answering questions like these helps 

your child to develop her sense of self.  

Two-year-old Sally and her mother Liz were in the grocery store putting apples in 

a bag, when a little boy passing by with his father asked Liz, "What are those 

things in her ears?" The boy's father looked embarrassed and whispered "sorry" to 

Liz. Liz smiled at the boy and replied, "Those are Sally's hearing aids." "Oh,” said 

the boy, “What do they do?" Liz replied, "Well, it is a little bit like glasses. I'm 

wearing glasses to help me see more clearly. Sally's hearing aids help her to hear 

better."  
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Running Interference:  

Knowing When to Step in, and When to Step back 

 

As parents, we don't want to see our child get left out or miss an opportunity to 

make a friend. It's very tempting to jump in and 'smooth out' any 

communication challenges that pop up. 

It is important to allow children to interact on their own - the temptation may 

be to make the interaction better, but often parents ruin the fun. Use this time 

to observe. If you see room for improvement in social skills, role play with your 

child later. Anticipate new situations and play them out beforehand.  

Sometimes it is necessary to involve yourself in a situation, but think before you 

do. Will this help right now or can it wait?  

Sammy, a seven-year-old boy with a severe-profound hearing loss, was playing in 

the sprinkler with his good friend Jessie, who has typical hearing. Jessie is learning 

sign language and always makes sure Sammy is watching her before she 

talks/signs. Because they were playing in the water, Sammy was not wearing his 

hearing aids. He wasn't looking at Jessie, and she kept calling/signing his name 

waiting for him to turn around. Sammy's mom was watching. Realizing Jessie was 

becoming frustrated, Sammy's mom explained that without his hearing aids 

Sammy cannot hear anything so Jessie would need to tap him - calling his name 

would not work. She also explained to Sammy that he would need to be more 

aware of visual cues when he didn't have his hearing aids on. They played in the 

water the rest of the summer; Jessie knew how to get Sammy's attention and 

Sammy knew to be aware of what was happening around him. 

Mom chose to intervene because Jessie always made such an effort to 

communicate effectively with Sammy. Had she waited until later, Jessie would 

have been frustrated and the learning opportunity would have been gone.  

Five-year-old Daniel arrived with his mother excited to start kindergarten. He 

didn't know anyone attending the school, but he told his mother he wasn't afraid. 

Mom was worrying about Daniel making friends because his first language was 
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sign language and his speech was a bit difficult to understand. As Daniel entered 

the classroom, a boy came up to him and said "Hi, I'm Alex. What's your name?" 

There was a pause, and Alex and Daniel just looked at each other. Daniel's mom 

wanted to jump in and facilitate the interaction, but just as she was about to, 

Daniel said and signed, "Hi! I'm Daniel. Do you want to go over and play with the 

dinosaurs?" Alex nodded and they headed over to play.  

Sometimes it's hard to wait and see what will happen. Perhaps it's not so 

surprising, but left to their own devices, children will usually find a way to 

communicate with each other. It is better in the long run if a child's interactions 

with peers are her own rather than via a parent.  

Maintaining and Strengthening Social Ties 

 

Don't let summer be a down time for your child. Initiate a summer-play group 

with your child's friends/peers from school. If possible, set up group swim 

lessons, soccer lessons, gymnastics classes, music classes, etc. for your child. If 

children continue to see each other during the summer break, when school 

starts in the fall, they will not have to restart the bonding process again. This 

time also gives parents a chance to visit and network.  

A group of parents from a Deaf/Hard of Hearing preschool set up a summer 

playgroup schedule before school let out. The families rotated houses. Whoever 

hosted was responsible for snack and an activity. The host was in charge of the 

kids, and unless he needed help, the other parents were off duty. The children 

looked forward to playgroup, as did the parents. The children strengthened their 

friendships, were exposed to different adults, and the parents had a great 

opportunity to strengthen their friendships. When school started in the fall, the 

teacher commented that there was a noticeable difference in the children. The 

children didn't need any adjustment period; they were ready to start back again 

as if there had been no break. The parents continued to meet weekly for coffee.  
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Facilitating Social Competence: Challenges and Ideas 

Children with typical hearing pick up a lot of information indirectly. This is called 

incidental learning. Because Deaf or Hard of Hearing children do not overhear 

conversations occurring around them, they will miss information that other 

children just seem to know. This can cause a feeling of isolation at school. In the 

cafeteria or on the playground, children will discuss what they will do when 

they're finished with lunch, the most popular new video game, the new rules for 

kick ball for Tuesday, etc. Kids move fast and change topics quickly. How can a 

child who is Deaf or Hard of Hearing keep up? Does he have a friend or two who 

can help him catch up?  

For more information on incidental learning, see the article by the same name 

in this toolkit. 

 

Tommy, a child who is Hard of Hearing, was very happy entering into first grade. 

He had attended kindergarten at the same school, and children he had been 

friends with were placed in his class. After a couple weeks of school, he told his 

mom that his friends were still his friends but not after lunch or at recess. She 

found this puzzling so she observed off and on for a week. She realized her son 

was missing the other children's plans.  

When they decided to change an activity, her son missed the change or the new 

rule. The kids just expected you to follow along if you wanted to play. The mother 

addressed this with the teacher and set up a plan. They asked three of his friends 

to make sure Tommy knew when the activity was changing and when the rules 

were changing. They also discussed with Tommy how fast things are on a 

playground so he would understand why his friends were pointing out the 

changes. The kids tried hard, and there were ups and downs, but as they 

progressed into higher grades the kids continued to relay information to Tommy 

and eventually Tommy was helping to change the rules. Mom asked every year 

that certain kids move on to the next class with her son. He had developed some 

meaningful friendships and she knew the importance of this.  
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As your child grows and desires more independence, one way to help him 

become comfortable and happy in social situations is to do things that are 

subtle, and which facilitate communication and increase your child's ability to 

obtain information.  

There are many activities where relatively simple accommodations could make 

all the difference in terms of allowing your child to participate more fully in the 

experience. Some examples are:  

➢ Find out which movie theatres in your community offer captioning. If 

your child would like to see a movie with friends that does not have 

captioning, help your child to request the film.  

➢ Encourage family and friends to turn on the captioning on their television 

when you go over to visit.  

➢ If your child has an FM/DM system, be sure that it is used on field trips - 

for example, if someone is leading the class on a tour, ask the tour guide 

to wear it.  

➢ If your child uses sign language, arrange for an interpreter for activities 

such as theatre performances, swim and other types of lessons, and 

story-telling or poetry readings. This is sometimes easier if a group of 

parents approaches the event or community centre and makes the 

request. And if you do have an interpreter coming for an activity, be sure 

to spread the word so other families can participate.  

➢ Similarly, if your child uses sign language and would like an interpreter, 

arrange for one to be at important family gatherings, such as weddings, 

funerals, and family reunions. Although this may be an additional 

expense, it could help your child feel more a part of the experience and 

more connected to the family.  

➢ Technology is available that can facilitate communication and which is 

often very popular among young people who are Deaf or Hard of 

Hearing. Consider the options, and when appropriate, provide your child 

with some of these helpful tools (e.g., e-mail, pagers/text-messaging, text 

telephone (TTY)).  
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Deafness/hearing loss affects communication, and communication is crucial for 

developing social relationships. However, you can be sure that your child will 

find ways to express herself and reach out to others and friendships will form. 

Perhaps these friendships may be different in some ways from those you had as 

a child, or from those that other children have, but if your child is happy, 

confident, and has enriching relationships, that is what is important.  

Adapted from:  

 -Socialization and the Child Who is Deaf or Hard of Hearing, Hands & Voices 

 

 

More than Just “Stay Away from the Bully” 

“You shouldn’t have made the team,” the bully says to the girl with hearing aids. 

“You can’t even get a boyfriend.” The bully and her posse made fun of her 

signing and whispered, looking and laughing at the girl in the locker room.  

And the wounded girl did the right thing. She texted her mom, who encouraged 

her to tell her coach, and the coach did the right things. He listened and 

comforted the girl, and took action with the bully and kept watch over the rest 

of the season, even looking for ways to get the two girls to see each other as 

fellow humans, not as bully and victim. The mom congratulated the girl for her 

courage, and told her that she might have changed the life of this bully, and for 

sure she kept other kids safe from being harassed.  

Bullying, by legal definition, is an intentional aggressive behaviour that involves 

an imbalance of power or strength and is repeated over time. That behaviour 

can be physical, emotional, sexual, verbal or non-verbal. Emotional or non-

verbal bullying includes rejection, extortion, defamation, humiliation, blackmail, 

manipulation of friends, isolation, and peer pressure.   

 

 

http://www.handsandvoices.org/needs/socialization.htm
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Self-Advocacy: A Skill to Cultivate 

 

The ability to speak up for what they need to strangers, to adults in positions of 

power, to their own peers, and to the rest of the world around them starts well 

before a parent might think it does. A strong sense of self makes it possible for a 

child gathering courage to take a stand, whether that stand is “I need captions 

on the film in science,” or “No, I am not stealing from Wal-Mart with you.” A 

teenager doesn’t wake up one day with that strong sense of self, but instead 

makes baby steps through childhood - from trusting that parents will comfort 

and feed us when we are toddlers to learning that one can make a mistake 

playing with a candle at age six. We can live through the parent’s correction, and 

still feel loved.  

The sense of self, and knowing one’s strengths and weaknesses, also means 

learning about what helps them and what doesn’t help them access information, 

and to be comfortable in their own skin. When a child does ask for help or 

otherwise speaks up on her own behalf, parents and teachers can ensure that a 

child will risk asking another time through celebrating the act of courage (even 

if it was a bad choice - that’s how we learn!). Imagine the courage it takes to tell 

a school counselor that you just can’t understand the math teacher with the 

accent. Any small step toward the larger goal of a child who knows his strengths 

and needs, and knows who, how, and when to ask for assistance is a step toward 

victory.   

The unfortunate news about asking for help, in particular, is that it doesn’t 

guarantee a child will get help. A child may not be believed, may be dismissed, 

and may even be ridiculed when making the request. Parents might even be the 

ones dismissing a child’s painful experience. A middle school student in 

Colorado recently sought help about a school bully, and was greeted with “How 

do we know YOU are not the bully?” This student and her mom learned that 

speaking up once is not enough. It took multiple times going to bat for a child’s 

safety and well-being. 
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Bullying at School 

 

No school can keep a child safe from every incident, but awareness and 

responses to bullying must be proactive and thorough. Bullying at school (or 

online by classmates) creates a hostile environment where a child can’t fully 

participate or receive the benefits of an education program.  

Parents are a child’s first teachers in discriminating what behaviour is acceptable 

and what is not. Some actions cross the line. A big brother tickling might be 

okay, but when the younger sibling has had enough of it, he should be 

encouraged to say no, and the older child be compelled to honour that refusal.  

No child should be made to feel inferior because of a disability; that is clear. It 

may be that bullies prey on the easy victims: the child who has less developed 

social skills, difficulty communicating (especially under stress), has fewer friends, 

is not involved in extracurricular activities and avoids being noticed or being 

assertive. Parents can bolster a child’s confidence in all these areas with 

modeling, practice, encouragement, and lots of opportunities to grow skills in 

the safer environment among friends, neighbours, and places frequently visited. 

Parents can also teach their kids the meaning of the concepts “bribe” or 

“sarcasm” or “peer pressure” as a way of preparing kids for the big world out 

there, which can at times be a challenging world.    

How do we Respond?  

 

A terrific storyteller and clinician, Rebecca Branstetter, writes in her Blog “Notes 

from a School Psychologist” about an incident that inspired her to rethink how 

schools respond to a child’s courageous act to report bullying. She wonders if 

we inadvertently re-victimize kids who are bullied by putting the burden of 

change on the victim with statements like “Kids can be cruel, you have to 

develop a thick skin,” or “Did you try ignoring him or avoiding him?” 

Her assertion that some of our actions relate to sort of a “blaming the victim” 

stance is troublesome. Life is full of conflict, and neither parents nor schools can 

http://studentsgrow.blogspot.ca/
http://studentsgrow.blogspot.ca/
http://studentsgrow.blogspot.ca/2011/02/saliva-i-did-not-see-that-coming.html
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keep a child safe from all directions, nor should they keep a child in a safety 

bubble. A child can learn quite a few strategies to employ before telling an 

adult, and any of these actions can potentially stop a bullying incident from 

becoming a pattern. Indeed, the very act of “telling,” if handled incorrectly by 

schools, can make a problem worse for a child. She looks like a “rat” to the bully 

and his entourage.  

In light of the likelihood of bullying (or even the risk of abuse, which is three 

times higher for kids with hearing loss than the general population) in a child’s 

life, parents can also make sure a child learns safety skills and defenses to better 

protect themselves. See the Kidpower (www.kidpower.org) website for excellent 

resources and classes on this topic, including how to walk with awareness and 

confidence, possible responses to teasing, how to walk confidently away from a 

bully without making the situation worse, and more. Schools can create a culture 

that doesn’t tolerate bullying through the careful observation of behaviour, 

actively looking and listening for incidents, and fully investigating and acting on 

each one.  

What about the bystanders? Encouraging other children to intervene rather than 

just passively watch a bully continue is a worthwhile endeavour, and could also 

stop a bullying incident from repeating. In the response to bullying, school 

policies should also address the bully or bullies themselves. A school who gets 

the facts of the bullying right, attempts to pinpoint the many causes, and takes 

action to prevent future problems - whether that be classroom instruction, more 

supervision at recess, listening to children and planning for change - is a school 

that will build a safe environment where learning can actually happen.  

Adapted from: 

-More Than Just “Stay Away from the Bully”, Hands & Voices 

 

  

http://www.kidpower.org/
http://www.handsandvoices.org/resources/OUR/2014/stayaway.html
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What Should You do if Your Child is Bullied?  

 

10 Guideposts to Help Stop Bullying  

A child who is Deaf or Hard of Hearing faces unique challenges in keeping pace 

with his classmates. Add bullying to the mix and you have a problem that can be 

overwhelming for the student, the parent and the school staff. The solutions are 

as varied as the classmates, schools and communities where the bullying occurs. 

Here are 10 guideposts to help stop bullying.  

 

PREVENTION  

1. Recognize that bullying happens to kids who are Deaf or Hard of 

Hearing. 

Many people cannot conceive of the idea that a child with special needs would 

be the victim of bullying. Unfortunately, children perceived as being different in 

some way are usually the first individuals to be targeted by bullies. This 

aggression can take the form of:  

➢ Teasing imitation of the use of sign language.   

➢ Mimicking the child’s distinctive vocal quality.   

➢ Encouraging classmates not to associate with the “different” kid.   

 

2. Be alert that bullying might be happening. 

Since children who are Deaf or Hard of Hearing can occupy a lower social 

standing among their peers, they might lack a support system - which the bully 

recognizes. Bullying can go unreported because children with special needs 

sometimes struggle with self-esteem issues. They may fail to report the abuse 

due to their feelings of intimidation, humiliation, or embarrassment. It’s 

important to speak with your child about bullying. Tell your child in no uncertain 

terms that bullying should never be tolerated and there is no shame attached to 

reporting it.  
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3. Help create a communication friendly environment in your child’s 

school. 

Since bullies tend to victimize individuals without a support network, encourage 

your child to engage with other kids and adult staff. Establish a rapport with 

your child’s teacher and principal. Educate them to the nature of your child’s 

hearing loss and to your child’s strengths and vulnerabilities. For example, one 

student who is Deaf had the reputation of being rude because she didn’t return 

the greetings of classmates who passed her in the hall. When the group was 

reminded that they needed to be in the child’s line of sight in order for their 

greetings to be recognized, the misunderstanding ceased.  

4. Teach your child to be a self-advocate. 

Teach your child that she has a lot to offer both her classmates and her school. 

Encourage your child to speak out when something seems wrong. If she is 

perceived as having a strong character, that is often enough to discourage a 

bully from targeting her. If necessary, consider social skills training or getting to 

know a Deaf or Hard of Hearing adult mentor for assistance.  

5. Beware of cyberbullying. 

The cyberbully uses the Internet and social media tools to harass his victims. 

Matthew Kaplowitz, co-author of How to Talk to Your Kids About Bullying and 

School Violence and producer of digital media for students with disabilities, 

recommends that you oversee your child’s computer activities. “Consider 

installing Internet security filters. They will help you regulate your child’s online 

experience. Teach your child the nuances of communicating online, and that 

messages, sent privately, can easily be shared with others. Check text messages 

to make sure that offensive messages aren’t being sent to your child. Teach your 

child never to reveal personal information online.”  
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INTERVENTION 

6. Be supportive. 

If you discover that your child is being bullied, don’t wait. Speak to her about it 

immediately. Listen to your child’s feelings. Be understanding and supportive. 

Explain that she is not responsible for being bullied, nor is there any shame in 

being bullied - bullying must never be tolerated. Share a story about how you or 

someone you know was bullied. You are also likely to have strong feelings in the 

matter, but try to generate an impression of calmness. This is your child’s 

experience - and it’s a very personal experience.  

7. Gather information. 

Find out everything you can about the incident(s). Who was involved? What led 

up to the altercation? How long has the bullying been going on? Learn about 

the school’s anti-bullying policy. Get all your facts organized so you can 

approach the situation efficiently and effectively. 

8. Communicate your concerns calmly with the school. 

Positive communication is usually the key to getting results. Approach your 

child’s teacher and the parents of the bully in a calm, objective manner. Let your 

demeanor show that you are just there to find a practical solution to an 

unfortunate problem. The other parties involved might respond defensively if 

they feel you are angry or judging them. You are all going to have to work 

together on a solution, so eliminate resistance before it begins by 

communicating calmly.  

9. Be persistent. 

Bullying is not to be tolerated after it has been discovered and reported. If the 

bullying continues and your child’s teacher doesn’t rectify the problem in a 

prompt fashion, do not hesitate to take the matter to a higher authority. Alert 

the school’s guidance counselor or principal. Keep a written record of all the 

communications and conversations you’ve had with teachers and school staff or 

school administration.  
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10. Set up a plan with your child’s learning team. 

If the bullying of your child is based on his hearing loss and the harassment is 

interfering with your child’s learning, the school is obligated to stop the 

persecution and provide support. Set up a meeting with the school team to 

collaboratively figure out an anti-bullying action plan.  

Final Words: There is no quick fix to the problem of bullying.  

Bullying is a serious situation that requires the ongoing involvement of family, 

school staff, and community members. Once you have come to a resolution, 

share your experiences with the special needs community. We’re all in this 

together and the more information that is available, the easier it is for everyone.  

 

This article (adapted from 

https://dcmp.org/ai/bullying/dhh_web.pdf) was prepared in 

collaboration with Hands & Voices (www.handsandvoices.org), the 

National Association for Parents of Children with Visual 

Impairments (NAPVI) and Bridge Multimedia 

(www.bridgemultimedia.com). 

 

Related links 

 

Kidpower: Kidpower is dedicated to providing empowering and effective child 

protection, positive communication, and personal safety skills for all ages and 

abilities through their free online library, affordable publications and K-12 

curriculum, workshops, and professional consulting 

https://www.kidpower.org/ 

 

National Bullying Prevention Centre: A website created by PACER, a parent 

training and information centre for families of children with disabilities, to 

address bullying through educational, creative, and interactive resources.  

https://dcmp.org/ai/bullying/dhh_web.pdf
http://www.handsandvoices.org/
http://www.bridgemultimedia.com/
https://www.kidpower.org/
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http://www.pacer.org/bullying/ 

 

PREVNet: PREVNet is a national network of leading researchers and 

organizations, working together to stop bullying in Canada. It is the first of its 

kind in this country and a world leader in bullying prevention. Through 

education, research, training and policy change, PREVNet aims to stop the 

violence caused by bullying - so every child can grow up happy, healthy and 

safe. 

http://www.prevnet.ca/ 

 

StopBullying.gov: A website that provides information from various U.S. 

government agencies about how students, parents, educators, and community 

members can prevent or stop bullying.  

http://www.stopbullying.gov/ 

 

 

 

 

 

 

 

 

http://www.pacer.org/bullying/
http://www.prevnet.ca/
http://www.stopbullying.gov/
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Sports & Other Extracurricular 

Activ ities 

Extracurricular activities and sporting events are very important for the overall 

educational and social experience for any child. Many lessons about team work, 

responsibility, winning, and losing happen during these activities. 

Some difficulties that children who are Deaf or Hard of Hearing may face:  

➢ communication barriers with teammates and coaches when calling out 

plays, stopping the game, or calling for the ball 

➢ wearing a helmet or a swim cap with hearing devices 

➢ interacting with officials 

➢ awareness of crowd support  

➢ safety issues that pose dangers (e.g., cannot hear other competitors 

coming from behind in a cycling race)  

➢ lack of understanding from teammates and competitors 

The use of assistive technology is an important part of making athletics and 

other activities more accessible. Assistive technology can be integrated, 

within the boundaries of the rules, into the sport itself. It is the responsibility of 

the coach, the child who is Deaf or Hard of Hearing, and the other team 

members to work together to identify where communication breakdowns are 

occurring and to identify solutions. The devices themselves are simply tools that 

are used to try to come as close as possible to the ideal situation. 

Lights can be used in swimming, for instance, to start the race. When a starter 

pistol is fired or other auditory signal is given to indicate the start of a race, a 

light will go on to indicate the start. This method can be used for other sports 

such as track, boxing, basketball or other activities where a horn or gun are used 

for the start or at any point in the game. Flags or gestures such as waving can 
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be used to gain the attention of an athlete. A player may need to tag a referee 

or another player to gain their attention and vice versa. Visual aids such as score 

boards, white boards, or signs can be used to communicate. Interpreters are 

also widely used in sports. Coaches and teammates can learn some signs to help 

bridge the communication gap as well as using face-to-face communication and 

signals that the message is understood. One of the most important things may 

be to give a little extra time and patience when getting used to this modified 

way of play. 

Time Out! I Didn’t Hear You! is a comprehensive 88-page article providing the 

child, parent, coach, athletic director, principal, school-board member and 

educational audiologist with an abundance of information needed to make 

athletics accessible in a cost-effective and comfortable way. It suggests 

modifications for dozens of sports and competitions from archery to wrestling. 

A copy is available from the Alberta Hands and Voices Lending Library. A copy 

can also be found here: http://www.pitt.edu/~cvp/timeout.pdf. 

Although thorough, the Time Out! I Didn’t Hear You! article was originally 

published in 1996. Technology changes quickly – be sure to consider newer 

devices that may be able to accommodate your child’s needs in and out of 

school. For more information, contact the various sports-focused organizations 

and clubs (e.g., Alberta Deaf Sports Association (ADSA)) in the Resources section 

of this toolkit. 

Adapted from: 

-Hannah Scriver, American Sign Language: “Deaf and the Sports Community” 

-Accommodations: Sports and Extra-Curricular Activities, Supporting Success for 

Children with Hearing Loss 

 

Sports and extra-curricular activities is a vast topic, and it would be difficult to 

attempt to justly cover this topic considering the hundreds of sports and other 

activities available to your child. However, some of the most common questions 

on forums from parents of Deaf and Hard of Hearing children stem from 

http://www.pitt.edu/~cvp/timeout.pdf
http://www.lifeprint.com/asl101/topics/deaf-and-the-sports-community.htm
http://successforkidswithhearingloss.com/sports
http://successforkidswithhearingloss.com/sports
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swimming lessons. Swimming lessons are often introduced very early in life, 

causing parents and children a lot of worry and frustration.  

Diving into Swimming Lessons 

 

Hearing aids, cochlear implant processors, and water don’t usually mix. For this 

reason, many parents wonder what to do about swimming lessons. 

Other parents and adults who are Deaf or Hard of Hearing shared their tips and 

experiences to make swimming lessons a big splash. 

➢ Talk to the instructor before lessons start. If possible, arrange to meet 

in advance so the conversation isn’t rushed. 

➢ Stick with some main points to start: closer is better, get her attention 

before speaking, always face her when speaking, and make sure she 

understands the instructions. If possible, go over the instructions before 

she removes her hearing device(s). Maintain eye contact and ask her to 

repeat the instructions back to you if you are not sure that she has 

understood. 

➢ Bring a buddy to help your child know what is going on.  

For an older child, ask if he can have a friend in the class who can 

alert him to transitions in activities or to simple instructions.  

One parent whose child was on the high school swim team 

arranged for a senior student volunteer to be with her in the 

water.  

Another family got funding from the Family Support for Children 

with Disabilities program (FSCD) to pay for an aide to be in the 

water with their child. The aide was someone of their own 

choosing and the receipts were submitted to FSCD.  

Another family applied to FSCD for a sign language interpreter for 

swimming lessons. 

http://humanservices.alberta.ca/disability-services/14855.html
http://humanservices.alberta.ca/disability-services/14855.html


 

 

 94 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

➢ Don’t go first. Children who are Deaf or Hard of Hearing often watch 

other children for clues on what to do. Swimming lessons are no 

exception. If your child can be at the back of the line, or at least not have 

to go first, he can watch others when he’s unsure of what is going on. 

Make allowances for a bit of a delay while he is watching - and he may 

miss some instruction while doing so. 

➢ Be expressive. About 20% of communication is verbal; the remaining 

80% is body language and facial expressions. Much of what you want to 

say can be expressed non-verbally. Agree to a few signals or cues for 

common commands, such as "stop," "blow bubbles," "up," "down," and 

"try again." These cues should ideally be large, slow, exaggerated 

gestures that will be easy to see and understand in the water. Some 

useful signs are obvious - like pointing up for "up" and down for "down" 

- but it's still a good idea to go over them before class. Another useful 

sign that most people know is "T" for "time out."  

 

STOP:  Using a large, slow, easily visible gesture, bring your right 

hand (open and flat) down to "chop" your open and flat left 

hand at waist level.  

 

TRY AGAIN:  Hold your right hand, half-folded, up near your ear, then dive it 

into the palm of your left hand near shoulder level.  

  

 

More comments from parents 

 “Swimming, bathing, haircuts, and sleeping are the only times our son gets to go 

without his hearing aids. He seems to just follow along for swimming lessons. We 

tell the instructor that he's Hard of Hearing, and to always get eye contact. It's not 
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ideal, but it seems that teaching/learning swimming is a fairly visual thing. We 

really coach him to always watch his swim instructor, so he doesn't miss 

anything.” 

“My daughter doesn't really hear anything without her hearing aids and can't see 

past a few feet without her glasses so swimming lessons were a huge challenge. 

She hated it when she went with the regular school classes. I switched her to 

private lessons, and by coincidence, got an instructor whose mother is Deaf. So 

she knew to get right close to my daughter so that she could see her face and she 

taught her some American Sign Language (ASL) as well. It made all the difference 

in the world, she loved the private lessons! It's a long shot but maybe ask if any of 

the instructors know ASL or have a connection with the Deaf community so they 

know how to communicate appropriately.” 

“We made the instructor very aware and he was great at making sure he gave 

extra instruction to our son as well as making sure he was looking at him so he 

could see his lips. It's the only thing we've done that's been fairly painless.” 

“Our son has severe to profound hearing loss and wears hearing aids. We actually 

found swimming lessons to be quite successful. It could be that since he was not 

diagnosed until three years of age, he became a very visual learner. The group 

lessons were extremely beneficial to him as he could pick up on what he was 

supposed to do by watching others and seeing the instructor correct improper 

form. But then again we had an excellent instructor who allowed our son to go 

last to gain that knowledge.” 

“My children went to swimming lessons with no sign language. They did fine and 

passed their level. I only had to explain to the instructor how to communicate with 

Deaf children - after that, no problem. I took swimming and lifeguard lessons 

myself with no ASL. I felt there were no barriers because they were willing to work 

with me. It was a fun experience for me.” 
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Travel Information & 

Considerations 

There are many things that you can do to help make travel safe, comfortable, 

and enjoyable. Planning ahead and informing fellow travelers, transportation 

hosts and hotel clerks of communication needs will help your trip go smoothly. 

This article is directed towards teens and young adults who are Deaf or Hard of 

Hearing, but can be adapted for use with younger children. 

What are Common Problems? 

 

➢ Inability to hear or understand airline boarding and in-flight 

announcements. 

➢ Difficulty making reservations. 

➢ Inability to hear someone knocking on the door, or warning signals such 

as smoke alarms. 

➢ Difficulty using public telephones, hotel phones, cell phones, etc. 

➢ Inability to hear or understand tours, museum lectures, and live 

performances. 

➢ Lack of sign language interpreters. 

➢ Lack of accommodations for hearing assist dogs. 

 

General Information When Planning or Traveling 

 

➢ Try to make all travel arrangements in advance. Once transportation 

arrangements have been made, request written confirmation to ensure 

that information is correct. Always inform the ticket representative that 

you are Deaf or Hard of Hearing. 
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➢ Be sure to print copies of important information such as confirmation 

numbers, reservations, and maps. Keep copies of travel arrangements 

easily available. 

➢ Arrive early at the airport, bus terminal, or train station. Tell the agent at 

the boarding gate that you are Deaf or Hard of Hearing and need to be 

notified in person when it is time to board. 

➢ Check the display board repeatedly while waiting in the terminal to 

confirm your destination and departure time as there may be delays or 

the departure gate may change. Confirm the flight/bus/train number and 

destination before boarding. 

➢ Do not be afraid to ask for help from fellow travelers. Most are more than 

willing to offer assistance. 

➢ Consider carrying a medical identification card with your personal 

identification (e.g., driver’s license) or passport with all your important 

medical and contact information in the event of an emergency. A wallet-

sized template follows this article or create one free at 

http://www.medids.com/. For example, implant users might write NO 

MRI. 

➢ Program your phone with the contact name ICE (in case of emergency) 

with information for your emergency contact and how best to get in 

touch with them (e.g., phone by voice/TTY, text, email, etc.). 

Tips for Traveling by Plane 

➢ When booking a flight, always sign up for text and email alerts regarding 

travel updates.  

➢ Try to book a seat up front where the flight crew can find you and 

communicate with you easily. 

➢ Let the flight crew know what your communication needs are and ask 

them to notify you of any changes. 

➢ Don’t worry about removing your hearing technology. Hearing aids and 

cochlear implants do not need to be removed. Hearing devices do not 

http://www.medids.com/
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interfere with the plane’s navigational instruments. You can keep them 

on the entire time even when asked to “turn off all electronic devices” 

during takeoff and landing. 

➢ Bring your connectivity or other technology options to listen to music or 

watch a movie during flight. 

➢ Airlines prohibit people who are Deaf or Hard of Hearing from sitting in 

exit row seats for safety reasons. 

Tips for Traveling by Bus or Train 

➢ If there are no visible stops (or even if there are), enlist the assistance of a 

nearby seatmate to alert you when you reach a certain stop. If you travel 

the same route frequently, count the number of stops for your own 

assurance. 

➢ Tell a fellow traveler that you are Deaf or Hard of Hearing so you don’t 

miss any travel information. 

➢ Be visually aware of your surroundings, especially near tracks or 

intersections. 

Tips for Traveling by Car 

 

➢ If you happen to be the driver and you read lips, ask your passengers to 

wait until you stop or to pause often while they talk so you can focus on 

the road. 

➢ Extra-wide or additional rearview mirrors can be installed in vehicles, 

making it easier to communicate with backseat passengers. 

➢ Turn on light for better lipreading. 

➢ Ask passengers to use an FM/DM system or other Assistive Technology 

(AT) in order to deliver the conversation directly to your ears. This lets 

you keep your eyes on the road all the time. 
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➢ Use a blue-tooth phone system for hands-free calling or, if the vehicle is 

equipped with a syncing system, pair your phone up with the vehicle and 

make or receive calls straight from your car. 

➢ Invest in a multi-position GPS/Cellphone holder and put it where you can 

follow it without worrying about sound. The best place is on top of the 

dashboard next to the steering wheel. This eliminates the amount of time 

you take your eyes off the road. Be sure the GPS/navigation system you 

use switches to a night screen for safe night driving. 

What other Resources are Available?  

➢ All public telephones should now have a “blue grommet” attachment to 

the handset indicating it is compatible with telecoils in hearing devices. 

Some public phones have an amplifying headset, or you can purchase a 

pocket amplifier from your audiologist. Cell phones have solved many of 

these problems. All manufacturers have models that are compatible with 

hearing devices. See the Assistive Technology section of this toolkit for 

more information.  

➢ Smartphones often have applications for travelling. Such programs or 

email programs can store reservation information. Some applications 

offer real-time alerts for changes in flight plans, and others have maps 

that can provide directions. 

What other Devices are Helpful?  

➢ Telephone amplifiers and induction (magnetic) couplers can be attached 

to public or hotel phones and can help increase the volume of the 

telephone. Induction couplers also make the telephone compatible with 

the telecoil on your hearing devices. Telephone manufacturers produce 

handsets such as the G6 and G66, which plug easily into any modular 

telephone. Using your own compatible cell phone, however, not only 

eliminates these problems, but is also less expensive. 

➢ Portable wake-up alarms can be used to flash a light or vibrate a bed or 

pillow. A cell phone can also work as a vibrating alarm. 
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How should Hearing Devices be Handled when Traveling?  

 

➢ Hearing devices will not set off the alarms during security screening at 

airports. Keeping the hearing devices on will allow you to communicate 

with the security officers during screening, if necessary.  

➢ When walking through the metal detector, you may hear distorted 

sound. 

➢ Be sure to pack extra batteries and equipment like tubing, earhooks and 

cleaning tools. These may be difficult to obtain in some places. 

➢ Consider taking a dehumidifier to prevent moisture problems, especially 

if your destination has a warm, humid climate. 

➢ To prevent loss, avoid storing your hearing device equipment in checked 

luggage. Keep an extra set of batteries in a separate piece of luggage. 

➢ Bring a copy of your hearing device settings or maps if you will be gone 

for a long time. Carry the phone number of your audiologist and 

manufacturer’s customer care/service line. 

Lodging 

➢ Inform the receptionist at the front desk that you are Deaf or Hard of 

Hearing. This is very important in case of emergency. Consider giving 

them permission to enter your room. 

➢ If traveling with someone else, give them one of your room keys. 

➢ Certain major hotel chains now provide visual alerting devices that flash 

when the telephone rings or fire alarm sounds. Contact the hotel in 

advance to make the necessary arrangements. Also consider bringing 

your own alarm/equipment. 

➢ Portable infrared systems can be used with hotel televisions and radios. 

These transmit sound via invisible infrared light to a listener’s receiver.  

➢ Most hotels and motels in the United States are required to 

accommodate Deaf or Hard of Hearing persons with American with 
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Disabilities Act (ADA) Kits that contain the necessary devices to alert in 

the event of an emergency, an incoming phone call, morning wake up, 

knock on the door, etc. They are also required to have a TTY phone at the 

front desk for Deaf or Hard of Hearing guests. Ask for the “ADA Kit” when 

making your reservation or when checking in. 

➢ Many hotels now make use of universal television remotes that allow you 

to turn on captions. 

➢ When traveling internationally, you will need an outlet converter to 

charge your rechargeable batteries for your hearing devices or assistive 

technology.  

Additional Tips for Better Travel Enjoyment 

➢ If you’re planning to participate in guided tours, presentations, 

workshops, concerts, comedy shows, etc., always call ahead before 

booking to arrange for assistive listening devices, real-time captioning, or 

sign language interpretation. Make sure you are aware of all laws 

regarding communication access in whatever city/country you are 

visiting. 

➢ Be innovative when services are not required to be provided. Enlist the 

assistance of an interpreting service if necessary. 

➢ Be active in advocating for proper preparation and accommodation tools 

for Deaf or Hard of Hearing travelers wherever you go. Don’t be afraid to 

share your own tips and tricks to help future travelers feel safer and enjoy 

their trip more. 

➢ Contact local organizations to inquire after an address to a possible 

counterpart agency at your destination. Mobility International has a list. 

This way you can find out what laws are in place for that country as well 

as TTY and interpretation services. 

 

  

http://www.miusa.org/
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Additional Resources 

Now that you’ve learned some tips to travel, here is a small sample of apps and 

resources to enhance your traveling experiences: 

Apps for Deaf or Hard of Hearing travelers (and otherwise)  

Clear Captions is a phone app that lets you make captioned phone calls right 

from your phone. Captions can be slow - much like using a relay operator - so 

make sure you let the other party know what’s going on. Note that this app only 

works in the United States. At the time of this writing, there is no known 

captioned call app that works internationally. There are other captioned call 

apps, so take the time to browse and research to find the one most compatible 

for your needs.  

Google Translate is a useful tool that provides speech to text and text to speech 

translations between languages, eliminating the language barrier. 

Otosense is a new app developed specifically for the Deaf and Hard of Hearing 

community. It works by using flashing screens and vibration to alert to sounds 

like smoke alarms, audio alerts, etc. It’s a good solution for international travel 

and other places that aren’t required to have ADA Kits, as well as for those times 

when you can’t wear your hearing devices. 

Students on the Go, Safely and Independently – a Travel Training Manual  

Gallaudet University Laurent Clerc National Deaf Education Centre has a travel 

training manual called Students on the Go. You may want to review the manual 

as a family or incorporate it into your child’s IPP.  

 

The training manual is intended to train students for safe and independent 

travel on public transportation. Children may receive training at any age, though 

it occurs typically between 12-14 years of age, depending on their maturity level 

and ability to act responsibly. The manual provides a guide to processes and 

steps to determine if a student is ready for independent travel. Factors to 

http://www.clearcaptions.com/Content/onthego
https://translate.google.com/
http://www.marketwired.com/press-release/new-otosense-mobile-app-enables-deaf-hard-hearing-people-see-audio-alerts-other-sounds-1944795.htm
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consider are an awareness of personal space, an awareness of the environment, 

and the ability to recognize and respond to danger. 

A copy can be requested from the Alberta Hands and Voices Lending Library.  

 

 

Adapted from: 

-Deaf and Hard of Hearing Travel Ideas, GoTrekkin 

-Tina Childress, Travel Tips for People with Hearing Loss 

-Travel Tips for the Hearing Impaired, American Academy of Otolaryngology – 

Head and Neck Surgery  

 

 

 

  

http://www.hearingloss.org/sites/default/files/docs/Travel_Tips_forPeoplewithHL.pdf
http://www.entnet.org/content/travel-tips-hearing-impaired
http://www.entnet.org/content/travel-tips-hearing-impaired
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Listening Fatigue 

You may notice that your child gets more tired than other children with typical 

hearing. If so, you are not alone - listening fatigue is common in children who 

are Deaf or Hard of Hearing. 

Even people with typical hearing can find listening to be hard work, when 

someone is speaking softly, or while communicating in a noisy environment. 

Children who are Deaf or Hard of Hearing have to pay closer attention when 

listening than children with typical hearing. This means that they have to use 

more of their cognitive (brain) resources to listen. 

The brain uses huge amounts of energy for an organ of its size - about 20% of 

the total amount that the body uses. If children have to use more resources to 

listen, it makes sense that they will have less energy for other things. Not only 

do they listen with their hearing devices, but they also rely on their eyes to 

speechread the teacher and classmates, watch out for the change of activities, 

and to read body language. 

Children who are Deaf or Hard of Hearing may be 

more tired at the end of a school day than their 

siblings or friends. In a typical school, 65% of the 

day is spent listening. As a result, fatigue can have 

a significant impact on their learning, development, 

and well-being. Adults who are Deaf or Hard of 

Hearing also report increased fatigue and tension. 

What does Listening Fatigue Look Like?  

 

➢ Sleepiness in the morning or falling asleep on the way home from school. 

➢ Not paying attention, or having a hard time concentrating on work. 

➢ Giving up easily as tasks become more difficult. 

➢ Easily frustrated. 

“My 15-year-old 

takes herself off to 

bed exhausted by 

7:30 or 8:00 on a 

school night.” 

-Parent 
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➢ Mood changes. 

➢ Saying “Pardon?” frequently. 

➢ Changes in play activities (such as a decrease in energy or not enjoying 

some activities, especially in noisy environments). 

➢ Making careless mistakes. 

➢ Not showing creativity in solving problems. 

➢ Laying head down on the desk in the classroom. 

➢ Headaches. 

➢ Rubbing eyes. 

 

Strategies to Deal with Listening Fatigue 

 

➢ Ensure listening is as easy as possible. Consistent use of hearing aids, 

cochlear implants, and FM/DM systems are critical. In the classroom, 

adaptations to the environment to create a quieter learning environment 

can include HushUps on classroom chairs and closing the classroom 

door. Contact your educational audiologist for more information on this 

topic. 

➢ Help your child to understand that being tired is OK. Naps should be 

encouraged as needed. If possible, role model this behaviour for your 

child. Avoid saying that you are “too busy to nap.” If you consider 

naptime to be unproductive, your child might develop a needless (and 

perhaps harmful) association with the need to rest. 

➢ Help your child to develop self-awareness of what is tiring, and what helps 

her to recover when tired. For example, some foods may make her feel 

tired. If you notice that she “crashes” after eating a sugar-filled snack, 

bring that to her attention. Discuss your own strategies. 

➢ Show your child how to take “time-out.” Help him learn to take care of 

himself; eat reasonably, exercise, and get to bed at a good hour. Explain 
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that, because of all the energy needed to follow and understand others, 

he may need more rest than his siblings, and that’s okay. 

➢ Music. Listening to music or music lessons are activities that could be 

beneficial for your child. It may strengthen your child’s ability to hear in 

noise. 

 

Strategies to Deal with Listening Fatigue in the Classroom 

 

➢ Provide listening breaks. When your child demonstrates some of the signs 

of listening fatigue listed above, she may need a listening break. These 

breaks only need to last as long as it would take to eat a cookie (2-3 

minutes). She should not remove her hearing aids. She can remove 

herself from the classroom environment by bringing a note to the office, 

getting a drink of water, or simply walking to the library. It is helpful to 

schedule breaks following noisier activities (such as group work or Phys 

Education). 

➢ Pre-teach vocabulary. Children with typical 

hearing may be able to figure out the meaning 

of an unknown word through the context of a 

story. However, children who are Deaf or Hard 

of Hearing are already using the context to fill 

in the gaps of what they do not hear - 

expecting them to also infer vocabulary will demand even more cognitive 

(brain) resources. Pre-teaching new vocabulary will help to reduce 

listening effort. 

➢ Provide a quiet workspace. A quiet workspace is especially helpful during 

group or partner work. Allowing the student to work in a quieter space 

will reduce listening effort. If possible, use assistive technology, such as 

an FM/DM system, during group or partner work. See the Assistive 

Technology article in this toolkit for more information. 

➢ Use visuals. Visual information such as the daily timetable, diagrams 

explaining the relationship between concepts, and keywords may help to 

Pre-teaching new 

vocabulary will 

help to reduce 

listening effort. 



 

 

 108 

Communication Considerations |Alberta Hands & Voices Parent Toolkit 

reduce listening fatigue. Visual information can also help children to 

remember more of what is said. A whiteboard at home is a good way of 

reinforcing the value of visuals (i.e., this is not just for school). If 

audiovisual materials will be shown in class, ensure the material is closed 

captioned or subtitled. Captioning will give your child a break from 

listening. 

➢ Monitor workload. It should be noted that while students who are Deaf or 

Hard of Hearing may not appear fatigued during the school day, parents 

often report that children are extremely tired after school, and more so 

after mid-week. Be aware of the amount of homework that is assigned, 

knowing that they may experience greater fatigue than their peers or 

siblings. 

➢ Consider modifications to timetable. For children in junior high or high 

schools, try to schedule Social Studies and English in different semesters, 

as the listening demands are high with group discussions, audio-visual 

materials and presentations. These classes also have heavier reading and 

writing requirements. 

➢ Use your child’s name before giving an instruction and make sure she is 

looking at you before you talk. Extending your hand with your palm up 

towards the child could provide a visual cue. (Research has shown that 

Deaf and Hard of Hearing adults have enhanced peripheral vision 

compared to adults with typical hearing.) 

➢ Use simple language. Allow your child time to respond. Simplify the 

instructions by dividing them into smaller pieces. 

➢ Ensure that instructions are specific, and given in the order that you 

expect them to be carried out. 
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Other Causes of Fatigue 

 

While fatigue in children who are Deaf or Hard of Hearing is often recognized as 

being related to listening effort, there are other causes of tiredness in children. If 

you are concerned, you should also speak to your physician. 
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Bad Hearing Days 

Adapted from Gael Hannan 

The following article was written by an adult who is Hard of Hearing. Although 

the intended audience is adults who are Hard of Hearing, it provides a good 

perspective on having a bad hearing day. 

Ever had one of those days? A day that is filled, from sunrise to moonrise, with 

hearing faux pas and embarrassing moments? A day when, no matter what the 

situation or conversation, communication brings more pain than pleasure? A 

day that tempts you to hide from all human interaction - forever?  

You know you’re having a bad hearing day when: 

➢ You’re missing so much that you pull out your hearing aid and look at it, 

bewildered and betrayed, in much the same way a tennis player might, 

after a bad shot, examine a racquet with disbelief. (Is there a hole in it? Is 

there something wrong with the equipment?) 

➢ You say pardon so often that - well, you just say it so often! 

➢ People’s lips seem to be moving to words that have no resemblance to 

what you are hearing - rather like watching a Japanese movie dubbed in 

Danish (and you speak only, say, Romanian). 

➢ You have an unexpected flare-up of tinnitus - the one that sounds like an 

endless parade of bongos and castanets. 

➢ You turn clammy, realizing you don’t have any backup batteries in your 

purse. So you tense up, subconsciously trying to hear less, in an attempt 

to minimize battery power. 

➢ You try bluffing your way through a meeting, or a book club 

conversation. All of a sudden, the hot laser eyes of the universe are 

turned on you, expectantly, and you have zero idea what you’re 

supposed to respond to. 
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➢ Everyone you know seems to have forgotten everything you’ve taught 

them about good communication. Even your mom, and that hurts. 

And the day just goes on and on in the hearing loss version of Murphy’s Law. 

What can go wrong, will go wrong and at the end of the day, you feel 

exhausted, abused and mildly frantic. “I hate this hearing loss,” you curse, fist to 

the ceiling. “Why me?  Why not my sister, or my cousin?  Why couldn’t I have 

been dealt a different disability?” 

While there’s no good answer to these questions (especially from the well-

meaning person who suggests that your hearing loss isn’t as bad as their 

chronically itchy feet), that dramatic fist flourish does feel good because 

sometimes a body just needs to VENT!  

But once the hissy-fit has run out of hiss, how do you get over an epic bad 

hearing day? A cup of mint tea? Binge-watching on Netflix? A brisk two-mile 

walk? 

Well, yes! Those will help and may give you time to think back over the day. Was 

it a long string of bad moments, or just one or two paralysing moments of 

communication-gone-wrong?  And why all in one day? 

It could be due to one, or both, of the evil twins: fatigue and anxiety. If you are 

tired, or if you’ve been anxious about something else, it’s difficult to focus on 

what’s being said, leaving you vulnerable to communication breakdowns. And 

when one communication glitch occurs, it’s not always easy to sail through the 

frustration and relegate it to the mental garbage bin. The negative emotion may 

linger, so that when a second glitch occurs, it becomes amplified out of 

proportion, and the day becomes an increasingly large snowball of frustration. 

A third possibility is that some days are just like that. A bad hearing day is like a 

bad hair day, or a day on which you got up on the wrong side of the bed. So 

while these aren’t foolproof ways to prevent a bad hearing day, they might 

certainly help: 
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➢ Be technically prepared: Make sure hearing technology is as pristine as 

possible, and have backup batteries within grabbing distance. 

➢ Be well-rested. Generally speaking, people with hearing loss use more 

energy to communicate than do hearing people; our intense visual focus 

can be draining. If we’re tired (regardless of the reason), we simply don’t 

have the mental resources required for the communication gauntlet. 

➢ Try to separate anxiety about other issues from bad hearing moments. 

Anxiety can weaken our ability to speechread and/or be attentive to 

sound cues. If a communication glitch occurs, recognize the problem, 

deal with it and move on. Or, give yourself a break and remove yourself 

from the communication environment; try a quick trip to the washroom 

for some deep breathing and a few moments of peace and quiet. 

➢ Have a couple of tried-and-true throwaway lines on hand, i.e., “I’m having 

a bad hearing day” or “Well, that wasn’t even close, was it?” or “Why stop 

at two? Can you repeat that for a third time, please?” Preferably, these 

would be delivered with a little smile or laugh. (They say that when you 

have hearing loss, you need to keep your sense of humour. My question 

is - what if you never had one in the first place?) 

Finally - and this may not be of any comfort whatsoever - know that when 

you’re having a bad hearing day, there are millions of other people out there 

having an equally bad day, some for the same reason and others for reasons we 

cannot possibly imagine. The good news is that tomorrow the sun is going to 

rise again - most likely on a much better communication day. 
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I s  a Hearing Assist Dog a Good 

Fit for your Family? 

Hearing Assist Dogs can alert their owners to smoke detectors, a knock at the 

door, a boiling kettle, their name being called, and many other sounds. There 

are some potentially significant benefits to having a Hearing Assist Dog. 

However, it is a big commitment. 

This article will outline some important points to consider before you decide to 

bring a Service Dog into your life. Despite the fact that many people benefit 

from having a Service Animal, it may not be the best choice for everyone. 

Instead, you might consider other resources or assistive technology. Even for 

animal lovers, there are some important considerations including the time, cost, 

and the emotional investment involved in caring for the animal. It is also 

important to understand your own needs and the needs/limitations of the 

particular type of Service Animal you are considering. 

Please note that there is usually a minimum age requirement for Hearing Assist 

Dogs - if you have a young child, a Hearing Assist Dog might not be in your 

near future. Also consider that you can train your own dog or pet to perform 

some of the tasks you’re wanting. You can do this by becoming familiar with 

ways to reinforce a dog (i.e. reinforcement training), taking local classes (i.e. 

Humane Society) or hiring a private trainer. 

Costs 

 

The initial cost may include an application fee, a fee for registration or 

equipment and a fee for the dog itself. There are also costs related to traveling 

to and attending training. For example, your family may have to travel to 

another city or province to attend training and/or obtain the animal. While some 

organizations have dorms or apartments for families to stay in, this is not always 

the case. Hotels in the area might be willing to offer discounted rates to 
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potential graduates. Check with the organization and other owners for ideas and 

suggestions. 

A Service Dog is a working dog and therefore may require higher maintenance 

than a dog kept strictly as a pet. It is also important to consider how you will go 

about covering ongoing costs for the animal once you get it, such as food, 

veterinary bills, and other supplies necessary to care for the dog on a long-term 

basis. While the initial costs might be low, there can be significant costs involved 

in caring for the dog. Sometimes, veterinarians or pet stores will offer discounts 

for Service Animals. 

Care 

 

Having a Service Animal means caring for the animal on a daily basis, including 

walking, grooming, exercising, feeding, etc. Consider how a dog will fit into your 

lifestyle. Many organizations understand that a child may need assistance 

completing the tasks necessary to care for an animal, and do not necessarily 

require that all care be done by the recipient. However, they often stress the 

importance of recipients being involved in every aspect of caring for the animal. 

Expectations 

 

An important consideration early in this process is both your expectations of the 

dog and of the potential agency/individual trainer. What are the types of tasks 

you are hoping the dog will be able to perform? Don't be afraid to ask 

questions. It is important that you have a realistic goal of what a Service Dog 

might be able to do for you. 

A dog is a living and breathing animal, not a piece of equipment that works 

flawlessly every time. Ownership requires a dedication that not everyone can 

add to their busy lives or health status. Service dogs are not pets. Reinforcement 

training cannot be allowed to lapse, even for ‘minor infractions.’ If you feel that 

the stresses of the responsibilities would be difficult for your/your family’s 
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emotional or physical health, then you should reconsider the route of a Service 

Animal. The ultimate goal is to make your life easier, not more difficult. 

The training standards many programs adhere to for Hearing Assist Dogs can be 

found online at Assistance Dogs International (ADI): 

http://www.assistancedogsinternational.org/standards/assistance-

dogs/standards-for-dogs/training-standards-for-hearing-dogs/ 

 

Selecting and Agency/Provider 

 

There are a number of agencies throughout Canada and the United States that 

train all types of Service Dogs. Only some provide Hearing Assist Dogs. 

Providers or agencies you may want to investigate include: 

Assistance Dogs International (ADI) 

http://www.assistancedogsinternational.org/ 

 

Canadian Association of Guide and Assistance Dog Schools 

www.cagads.com/ 

 

Lions Foundation of Canada Guide Dogs 

www.dogguides.com/ 

 

Pacific Assistance Dogs Society (PADS) 

www.pads.ca/ 

 

Historically, many Hearing Assist Dog programs have acquired their dogs from 

shelters, as well as from known breeders. As a result, many of the dogs used are 

mixed breeds. They come in all different sizes, shapes, and colours. The great 

majority of applicants request small to medium sized dogs, so most Hearing 

Dogs are Sheltie size or smaller. In addition to size, personality and 

temperament are important for a Hearing Assist Dog. They must be energetic 

http://www.assistancedogsinternational.org/standards/assistance-dogs/standards-for-dogs/training-standards-for-hearing-dogs/
http://www.assistancedogsinternational.org/standards/assistance-dogs/standards-for-dogs/training-standards-for-hearing-dogs/
http://www.assistancedogsinternational.org/
http://www.cagads.com/
http://www.dogguides.com/
http://www.pads.ca/
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and ready to work in an instant when a sound occurs. They must be friendly and 

people-oriented. Because of these requirements, a lot of Terrier mixes are used 

along with various combinations of Poodles, Cockers, Llasa Apsos, Shih Tzus and 

Chihuahuas. 

Application Process 

 

The application process and applicant requirements (for example, minimum age) 

differs depending on the particular agency. Interviews may be required. This 

gives the agency a better idea of whether or not candidates are suitable. There 

may be an opportunity to tour the facilities, gather information from previous 

graduates, or see a Service Dog in action. This is the perfect time to ask 

additional questions. Once the application is accepted, the candidate's name is 

placed on a waiting list. 

Once a dog has had both basic and advanced training, it is matched with his 

future owner. Each agency has its own process and criteria for making a match; 

however, the match is always made with both the recipient and the dog in mind. 

While getting a Service Dog can change your life in wonderful ways, it is a major 

commitment. Careful planning now will ensure that you and your Service Dog 

will be a happy team for many years to come. Knowing all of your options is the 

first step. Do not give up if one provider does not accept you or cannot 

accommodate your needs, as each provider has different requirements and does 

things differently. 

The following provider checklist contains many of the questions/items you may 

want to consider and ask the potential agency: 

Questions: 

➢ Is there an application fee or any other types of fees? 

➢ Is there a cost for the Service Dog? 

➢ What is the minimum age? 
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➢ What geographical area does the provider serve? 

➢ Where does the organization get its dogs? 

➢ What breeds are used? 

➢ What is the waiting period? 

➢ How long is the dog in training before being placed with the recipient? 

➢ Does the training occur at home or in a facility? 

➢ Is the facility accessible to your child’s physical needs? 

➢ How long is training for the recipient and dog as a team? 

➢ Will the program consider applicants with multiple disabilities? 

If you still have questions or are unsure if this is the right path for you, ask the 

agency to speak with past recipients about their experiences. You may also 

consider reading the book Crackers...Come Hear: A True Story About a Hearing 

Assist Dog by Dennis Robertson. A copy is available from the Alberta Hands & 

Voices Lending Library, and as an Amazon Kindle e-book. 

Adapted from:  

-Shore Service Dogs 

-Assistance Dogs International 

http://www.shoreservicedogs.com/considering.shtml
http://www.assistancedogsinternational.org/
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